









The copyright of this thesis vests in the author. No 
quotation from it or information derived from it is to be 
published without full acknowledgement of the source. 
The thesis is to be used for private study or non-
commercial research purposes only. 
 
Published by the University of Cape Town (UCT) in terms 





















UNIVERSITY OF CAPE TOWN 
OF HUMANITIES 
ADOLESCENTS AS PUBLIC LIBRARY USERS 
ANITA SHAW 
DISSERTATION IN COMPLIANCE THE REQUIREMENTS FOR 
LIBRARY AND INFORMATION 
DEPARTMENT OF INFORMATION AND LIBRARY 












I wish to following people for assistance: 
My supervisor, Professor 
possible. 
Nassimbeni, without "In,,,,,,"' help would not 
The principal, staff and <,,,,,,,"'U"'.'" school at which part of this study took 
and aQ()le~;Ce]T( library users of Park Library. 
Several people who asslste:a and ,",U,"'VUJ. me way: F ortuin, 
been 












The primary objectives and scope of this research are to examine the library usage behaviour 
of adolescents, specifically those attending a high school in Grassy Park and those using 
Grassy Park Library. A central aspect of this research was to identify the types of library 
needs (curricular and non-curricular) that these two groups might have and how they went 
about to satisfy these needs. Their library usage patterns and reading behaviour were also 
investigated. 
A literature survey was done to provide a theoretical framework for the study. The empirical 
component of the study was done by survey research. This was done by means of a cross-
sectional study of two samples of adolescents, aged 13 to 16. The first sample consisted of 
pupils attending a high school in Grassy Park, while the second sample consisted of 
adolescents visiting Grassy Park Library. Two separate sets of questionnaires were 
distributed among' the two sample groups. The majority of the questions in both 
questionnaires were structured, with multiple choice answers. There was also a number of 
open-ended questions. 
The study revealed a number of interesting facts. There were major differences between the 
genders as far as library use, behaviour, reading patterns and interests were concerned. The 
public library was heavily used, mainly for curricular requirements. The school library was 
under-resourced, under-utilised and undervalued. The adolescents were generally satisfied 
with the public library, but dissatisfied with their school library. Lack of access and lack of 
relevant materials were the two main problems with the school library. 
The adolescent mainly borrowed books and considered the public library's non-book 
materials, especially the audio-visuals, as outdated. There were many heavy readers, 
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There was a great need for 
available information. 
and curricular 
utilitarian reading along 0 .... 0' ........ could be observed. 
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school 
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THE PROBLEM AND ITS CONTEXT 
1.1 Introduction 
of public users. nUIF'UP... they 
be neglected as an user as public libraries tend to the 
user of children and adults. addition, curricular 




public librarians tend to concentrate mainly on curricular requirement, to the 
""1' ............ ,"1"11' of other obvious um~mt:ms of Perold, et 
aI., 1997: 119) states that 
information services is 
rooms. 
is a danger the role libraries as providers 
overrun the current trend as study 
Adolescence is a period a person's yet it is a crucial during 
which the individual's perception of reading library can be tonme,Cl. 
It is during period that habits are formed reading behavioural ..... <:>lCTPT ..... 
are established. or library can have lasting 
u .. lJ: .... '" on the reading habits adolescents. Barnes (1 
that to "drift" from public libraries while 
(1992: 11) found that many individuals or it to a 
lower during adolescent He ..... :"· ... nv'" are "lost" during 













primary 0 bj ecti ve and this research are to 
"' ........ ,,1". habits of adolescents, with specific reference to 
~~-'~~J Park and those Park Library. 
the library usage 
attending a high 
central aspect of this reserurch 
is to the types 
these needs. 
that these aQ()le:scems have and how 
researcher is the of the library and 
position for the last ten Being in library, the research(~r 
F, .... " .. "''-' valuable the library usage "''''\.I~U;'; behaviour of the 
identified amJle:scems as a group of library users in 
of investigation. 
Adolescents belong to an but often group public users. 
often local public have programmes children and adults to 
and the use public library, but programmes are 
at adolescents libraries can 
of not they readers 
The main reason for undertaking this research from the ne(:es~nty to 
attention to the of adolescents. a substantial of South 
population as their welfare is YnM,r.rt<ln't to the country's The 
newspapers to many of 
L"''''.UU~;''' pregnancy, other 
and other u'"""" ..... '-'uo.> could have an 
adolescents to deal with the many challenges 
2 
abuse, 
,-,,",,,,vv ... >. public 











also has a trelnellQO impact on the library experience of 
or and accessibility collection 
and to current curricula, ..,"'uvv< librarians and Information 
are but a few of the factors that UUJl,.."'."",,,, the use of "''''HVVL It is thus 
nr\1r-t".,t to examine the role school play in meeting of their 
u. ... nn ... "' ....... , .. users. In order to role, this research un ... ''''''''''''' an examination 
use a local school library. 
13) provides an 
says that adolescents 
some aQ()le:scems "'L<_U"'''' the public 
to find information 
interested in to 
tlhave to come to 
they don't want to to in to a L,",U"'U'_J. 
even like to get a 
a ",,",,,vVJ. which they loathe so 
in a class they can't stand so they can graduate from 
can get away from they also might just 
given moment." adolescents come to library with a negative 
Some adolescents 
to Adolescents 
start to a successful 
come to the 
the library out 
have 
... "",.",1"1"""" or obligation are not 
(1992:13-14) on to that when ...... ,"'''''''''' ... A''., 
vv UHV •• " "".iV,"'''''-H resources to 
to the library 
well, feeling burnt 
too few reference sources. out from too many retlere10ce ue~mons. and 
next patron or II find a librarian 
is hardly a good 
public library. 
a successful ela1tloIlShllP hl~lween the 
It is ,..., ... "",rt<>.,. 
library membership 
might have used 
adolescence and 
... "', • ...,.",,, efforts are made by 
use among adolescents, 
public library since an 
away, as fOUfld by Barnes (1 
3 
libraries to encourage 
existing members who 
but lose 














academically, to be gained 
users are eX1Dm;eo to a 
be out of reach to non-users. 
by all, rich or 
An aO()le~)cents' multifaceted needs is Ilt::!~t:::i,:SaJ:-Y 




to them. It is 
see as their u",-,,,,,,_ 
who are 
all, 
two sets surveys were conducted in July 1 empirical 
The findings of these surveys are '-""fP'TF'" by Chapters 4 
procedures followed are described in 3. 
1.4 
to Ull!aCI:sn:IIlO the adolescents to be studied, it is ,n'\ ..... ".",-T",.,-t to 













they live in, Grassy Park and 
Grassy Park 
is a predominantly 
was f'rp·<:>Tp,,, as a result of the 
public library that they have access 
24 kilometres south 




declared "white" areas Constantia, Claremont and District number 
OJ'"''''OJ ..... who left the rural areas of work, also settled area. 
the ""'.,,, ...... , was pr<::oomlnru1tlj Afrikaans .., ........ """u ....... However, 
during the was a strong shift to was mainly 
""' .. ·u .... ,,'''' English was seen as a language and social 
mobility. English was re(:og:m~;ea as a world language economic 
success. On the other hand, was seen as "inferior", of the 
and rural people. due to the political of that 
some people rejected as the language of Rousseau 
personal observed that this mainly in the 
\JVI,UH'''.H suburbs of the and especially saw it 
as a process which in the 1950s as a form the 
National Party government, momentum over 
families in which the -n<:ll·", ... t" grew up with Afrikaans as tongue, 
mainly use English, children are educated Stadler 
personal observed that this because many 
that English better prepare for tertiary 
"' ........ "''''uvu and also improve prospects, commerce is 












school in enrolled Afrikaans 
extent school 
feeder primary outside of Grassy Cafda. 
to be the medium of instruction at schools in the 
now fulfils that role. factor has implications the public library 
ofthe 
area has a and middle Housing, 
n",rnPfl or rented, ranges from to small houses, flats, C""""""'<'Itp entrances" 
flats) yards and a small U""AAV"'" of shacks. A of income groups, as 
1.4.2 
as unemployed people, are represented in the ... v.u ......... However, 
Group 
to move to the nrl"""'" 
has been a 
"white" suburbs. 
Park is not a homogeneous community. 
",",g,LlVJl>. religion, politics, 
wave among 
income, 








In 1972 by the 
was affiliated to 
The Cape 
local authority, the 
Provincial 
';:",",'U"'"' Council be(:arrLe 
I Pl"'lr1nr"" of 1994, new 
Cape Metropolitan CounCil. After 




was fonned. With 
authority. 
6 













provincial throughout changes ill both local and provincial 
administrations. 
Currently, the funding comes from two sources: SPM PA:WCLS. 
SPM is ----,.---.1 responsible capital and operational costs 
which includes the 
materials. P A: WCLS selection thus largely the nature 





to stock, are In addition, Friends of 
Grassy Park engage to 
public and organisations periodically books to the 
public library accessible to 
users. start, it 
The library is for information, recreation education by all sections of the 
community. 
It soon lJ",-,<U!j,,,, l'llnn~l1"p1't that was too 
Thus began the long process of campaigning for vA',,",U'UV'''' With implementation 
of the new government the South Peninsula Municipality became the 
1995 and eXlemnorls was gralme:a 
Extensions began October 1997 and were completed in November 1 Among other 
area, as wen as a children's .... _VH~, ... were added. ImlProvernellts, a retli::relnCe and 
library was also vV<UL"-""'< 
functional '-4""'''1"1 the extension DelaO(l, with the 
1 Mon- 11 :00 - 20:00 
11 :00 - 17:30 
09:00 - 13:00 
7 
1 The remained fully 













other inconveniences that acc:onlpame:a the building process 
users. While this study was conducted in July 1998, 
.. ",1-;"'''0'>1'''''''''' area was completed use, but children's area was still 
publicity associated with ''''U .. HV''''' led to an 
in membership and from 1 0 000 in 
to 16 500 in September 1999. members and non-
1""1"' .... ""' ... phenomenally, as more and more " ........ " ... " used the library's new 
facilities. Other forms of 
circulation, which reflects only one 
is illustrated in 1. 
were not kept during the concern. 
<'<""'.IV» statistics for Grassy Park 
CIRCULATION STATISTICS 
JAN 1997 - DEC 1998 
8 
also increased. The 
library usage, 
other forms of 










The library serves three high schools, one art school, six primary schools and several 
creches, nursery schools and after-care centres in the Grassy Park area (see fig. 2). 
Some of these institutions send classes to the library during school hours for class 
visits, storytelling or other programmes. Their learners, as well as learners who live in 
Grassy Park, but attend schools outside the area, and tertiary students, also make 
extensive use of the library on their own. 
Z88ko8vlef 
n . _() \ r .. ~ ~ . , ~ ..... :'.;" . _ . 
KEY 
l. Grassy Park Library 7. English Church (E.C.) Primary 
2. Fairmount Senior Secondary 8. Kannemeyer Primary 
3. Fairview Primary 9. Sid G. Rule Primary 
4 . Lotus River Primary 10. Grassy Park Senior Secondary 
5. Grassdale Senior Secondary II. Battswood Arts Centre 











1.4.3 Park Library within the broader public library context 
non-existent or under-utilised school facilities, 
common with 




Concerns are raised by 
as to 
reCIUU"errlenls to such an extent 
public libraries are concentrating on 
other resPOIlsIt)ll11tles to the 
aU"'''L'', children and adIDJeSC(mt:s, are being responsibilities 
include their mandate to services to meet both formal and 
educational, information and recreation needs. In Kaniki (1995 :36) that 
""U,U"4> to other countries, libraries in South have always argued 
edlUC~ltlCmal. and social r"''''r'\l"\n 
Library and other 
" 
libraries is firstly, a 
is to meet cultural, 
which 
of certainty as to 
1J"',",~.u", educational TP",r\nn are for a public library or library 
secondly, what terms of resources actual services be 
1995:33) 
implications U~"""'U"'<; these responsibilities in 
varied, based on 
individual 
as most ",,,1'1'"/"""" 
lines. He "ro"p", 
libraries refer to 
or potential 
Y." .. ' ... '.,..,L .• "' .... with the which these reS1POTIlSl 
1 :37). According to .L" ...... ,.uu (1995:37), recognition that 
could not 
L lLU,...,U.. led to the 
serve particularly the disadvantaged 
""V,,",U',"'''' of the resource centre movement. 

















or building in which human and 
books, journals, 
cameras, computers, pnlDto!colDlers 
or made aC(:eS!HOlle 
empowering people 
production , skills and resource 
and participation at all 
occurs directly with the resources 
1992:2, quoted in Kaniki, 1 
resource centre movement is thus an attempt to 
resources in a variety of 
video and 
information needs of 
deprived as a result of apartheid (Stilwell, 1992, cited in Kaniki 
<4.L\''''IJL has been the pm,prcypn community libraries. Zaaiman 
"~VIJUJ'I<. communities usually did not 
regarded as As a result sections 
or used libraries 
by organisations outside ( Zaaiman, 
1988:11). 
:513) argues that in the 1990s resource centres were facing a 
following reasons: 
were no lo ger able to secure adequate A."", ....... 'l"l to factors such as funding 
elsewhere; 
community ~~,.,~ ... ~~ and disseminate 
own mlortll1atlon and no longer ep~:m(leQ on resource centres to do this for 
public libraries began to show a into a 











In a country South Africa, the developmental role the public library is 
extremely Zaaiman (1988) sees public libraries as playing important 
in urban communities, in political, 
health and development, etc. Nassimbeni 167) also 
developmental "'C>1",p,,·tc> of public services in black communities 
programmes, programmes adult education. These aspects are 
applicable to and are important in with its 
social, eco,nOlntC and 
Shillinglaw (1986:40) argues that the Western model of library service can 
described as based on the of books borrowed by predominantly 
uu ........ j''''-,_i< .•. ~.3 ecluc:ate:Q public. this model was transplanted into white 
South African ""'''·IPH' The libraries areas ----.---J served 
a group by high access to information vanous uu., .... u .. , a well 
established culture, high standards of education literacy, leisure the 
resources to it. public library is chiefly 
with leisure 
concerns." (1993 :520) argues 
part of the First World. 
Shillinglaw 
considerably terms of lower 
reading culture, negative social 







Africa is as 
community 
of education a 
relating to .. ,,"· .... ""6 as an activity, of 
library service would be appropriate." It is 
is appropriate to the needs specific 
Grassy Park encompasses a whole range of 
library models as described by Shillinglaw. Some 
between the two extremes of 











library mainly for ......... 1T ..... '''I11 
use it mainly for 
and leisure 
purposes, e.g. formal 
providing a 
''''''"''''''''''',-,u, while others 
au.'vu,,.. .... education. The 
also COlltulUO to the needs of 
the community it serves. It is 
of library use. 
an interesting to any aspect 





IS U,"'LUJ.'-,u. as follows: 
a background to the 
the group to be 
Park Library is also 
problem is 
of Grassy 
Chapter provides the theoretical context research. It covers a 
'-'1"'''H''ior. to au.\-'1'-',''-''-'',U nOl[l-n~aUleTS and public 
aO()le:scents are role of school 
"" .... " .... ,,,,,.,""'''' .... is also explored. 
Chapter covers the research and methodology. The 
IS 
collection, the questionnaires and the role of observation are U1"'-'l."'"'-''''' 
The was conducted in two at a local high school and at Park 
covers the findings school sample. were 
the sample "",e~l.n . .o~g:J,",,Iaph]ICS, where respondents' ....... r"<>'~T H.l.l.Vl.H1.<U1U'H 
was .Lv'"' ...... , their use of their the public library of 











Five covers the 
investigated were the 
reasons for 
what library 
the Grassy Park 
UVF",,",JUA''''''' of the group, their public 
to meet 
level of .., .... ,.., .... ..., 
needs. 
Chapter Six presents an m-aelJID discussion of the tm(lml~S 
chapters. 
'hnw,+o .. Seven covers the Statements are made "",VA,'"",,,,, 








Chapter Eight makes a of recommendations "'L .... ,UL/; to stakeholders. 
If adopted, these rec:OlTlm€md,atllons could improve public and school 












THEORETICAL ~ A REVIEW OF THE LITERATURE 




of this study, adolescents are described as persons aged 13 to 16. The 
(YA)" and "youthl1 are used 
(1995:229) "' ...... Jl\<~.\<\<I.l\<\< IS cn,lfa'~tel:lse:a 




individual transcends childhood and is prepared functioning. Adolescence is 
also determined defined. Eriksen (cited in Fourie and Kruger, 
1995:229) .... Hi~)Ha.:>L"''''''' ' .... +':>n ... ·"+u' .... of past " ... r .... n.·,.. and the 
sense individuality and YlP1"C1nHl identity "'''U~Ur, "' ...... Jl\<~'\< .. 11 ..... 











childhood to adulthood. The most are: 
of from the 
ofa sense own identity; 
a or role; 
of educational vocational 
although ....... 'JA ..... J"' ..... u .. J in South 
development. 






It is apriPI"~ 
During 
agreed that U"'\.U,-,"'''',-,'L'''''' is a crucial 
aQ()le:scents must make 
during a person's development. 











their sexuality, their relationships and many other aspects of their lives. Adolescents 
have various pressures, influences, pitfalls and detours to contend with when making 
their choices in life. Libraries and books, along with other institutions, can play 
important roles in helping adolescents make choices. 
2.2 Adolescent readers 
Several authors have investigated the factors which promote the reading habit. Hatt 
(1986:23) identifies four attributes that distinguish the reader from the non-reader. 
These attributes are literacy, access to reading matter, certain minimum environmental 
conditions and time to read. He argues that these attributes are necessary, but not 
sufficient conditions to make a person a reader. Besides these attributes, the person 
must be motivated to read. 
Hodges (quoted in Harmon and Bradburn, 1988:26) says that everyone reads for similar 
reasons: "information, vicarious experiences, to escape, to pass the time, etc." . Gray 
and Rogers (cited in Staiger, 1979: 19) compiled a list of reasons for reading which 
suggest that reading is based on real human needs. They propose that people read for 
the following reaso s: 
• As a ritual, or from force of habit. 
• From a sense of duty. 
• Merely to fill in or kill time. 
• To know and understand current happenings. 
• For immediate personal satisfaction or value. 
• To meet practical demands of daily living. 
• To further avocational interests. 
• To carry on and promote professional or vocational interests. 











meet SOC:lO-CIVIC needs and demands (good citizenship) . 
. 
elODmem or improvement, including ext,enSlOn 
intellectual demands. 
In habits, (1 are 
most to have many or 
• readers than boys. 
• the greater the likelihood of a voluntary 
• is also likely to be active in 
• to read and the amount read are related to the , .... +,,, .. "'''+,, attitudes 
of nel:so]tl. rather than the time available. 
• Voluntary ... "",11".',.", are likely to present few problems at and at 
48 
48 
voluntary reading undertaken by a 
"""'V..,""' .... , .... with hislher ability. 
IS 
n ... "n-.., .... " ... schools were more to 
are more likely to be members of a public library and one or 
both library members. 
which the head of the household has a non-manual occupation 
one or both parents is a voluntary reader, the young person 
to him/her and the family and/or child owns many books, are more 
likely to ""LV"' .... '_'" avid readers. 
However important above attributes are, Carter (1986:4) does note 














not explain the reason for 
studies (Carter, 1986: 17). 
it as a 




or set exercises, 
leaJrners at as as 
~HH~"~" are often told to read and thus 
it is 
out 
Coetzee (1983 :67) argues that '"'LU ....... '"«. ,n'nUl'" up 
attitude towards reading exists, are more to develop 
such an and retain it, than those growing up homes with 
towards L'"'''''',UJl<j:" 
literature is apn,pr~ 









a social environment where 
L~'U'''~U with a positive attitude will be 
points out the 
but at same time, it is 
understanding adolescents' ,,,,,,,.,..UJ'6 
indicates that basic physiological must 
important. In the less privileged 
unemployment, violence, gangsterism, "L,",UU'oJL 
these circumstances, meeting 
"'-'''''""UJ.uUJ. (1988:43), notes 












some reading takes place. Children from 
problems. Research has shown that children who 
not to and not had access to books and stories are at a 
(1994:5) 
enter school (Olen, 1996:82). As a result, they 
havy to engage in reading for their projects. 
reference works often presupposes 
on the part of the reader. In discussing the reading reS100I1lSe, 
"the text comes with a repertoire which may 
to social historical norms or to the whole culture from which 
brings a repertoire of knowledge and eXlpec:tatlorlS 
' .. "'''1'''''''''''', ..... '''".'' If there is no match or a 
"P~,r1P" IS to understand much of what he/she reads. 
match 
pupils 
children who a 
lroltlIIlient are at a disadvantage in learning and 
am;-SlJeaKulg youth, instance, might experience problems 
their schoolwork are only available English. are 
work that difficult for them to understand in the 
LlLVUL",j,U IS by (1994:6-7) who argues that "if culture 
even apparently simple and straightforward text can 
come language and class backgrounds which do not 
L"' ..... Y.Hjll5 matter", Olen (1996:83) states that English second language 
were no 
texts satisfactorily, but they experience problems with 
when the questions on texts are not literal but inten::ntllaL 
youths to whom English is a second or even 
nO][l-rjaaalers were likely to schools 











periods, school bookshop or club. With the exception of schools in advantaged areas 
serving advantaged children, these circumstances generally apply to the schools m 
South Africa. 
Reed (cited in Jones,1992:71) summarised ten reasons why some young adults are 
reluctant readers: 
• They associated reading with school and/or failure. 
• They are not interested in ideas. 
• They are not capable of sirting still long enough. 
• Because of their egocentric natures, they are not interested in many of the books 
that are required reading. 
• Reading does not provide the level of entertainment they want. 
• It is "counterproductive" to read. 
• They grow up in nonreading environments. 
• Reading is a solitary task and is therefore considered antisocial. 
• Reading is considered an "adult thing" or "school thing" and is therefore rejected. 
• Reading is seen as difficult. 
Fourie (1998:20-21) gives the following reasons: 
• Adolescents with reading problems dislike reading and avoid it when they can. 
• Some adolescents have a negative attitude towards reading and may prefer to take 
part in social activities with their peers rather than indulge in solitary activities 
such as reading. 
• A lack of interest. Reading content might be uninteresting and does not grab their 
attention because it may not have any meaning for them. 
• A lack of time to read. Besides having a heavy workload at school, teenagers are 
often involved with socialising with peers, sporting activities and part-time 
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(1979: 1), was children who have a disability in learning to read. They are not unable 
to read, but find the process extremely difficult and laborious. They only read when 
they are compelled to do so. 
Donald's second group, i.e. the "socio-cultural" group, consisted of children who fell 
socially and culturally "outside the mainstream of world literature". The values, 
language, goals, rewards and contents in this literature are different from theirs and 
thus have little real meaning for them. A large number of South African adolescents 
have deprived backgrounds. The mainly Eurocentric literature found in libraries is far 
removed from their reality. These adolescent lives are very seldom depicted in the 
literature available to them, except as stereotypes. Only more middle-class sections of 
the community can readily relate to the literature available to them. However, with the 
influence of television, American culture seems to have become the dominant culture 
of urban adolescents. 
Donald's third group of non-readers is the "motivational" group who are not interested 
in reading for different reasons, but mainly because "it does not tum them on". Donald 
(1979:4-5) mentions reasons why learners in the motivational group might not be 
motivated to read. Some of the reasons are: 
III the lack of personal involvement (they feel no sense of achievement or fulfilment); 
III the lack of parental support (where the parents do not encourage reading or do not 
read themselves); 
III lack of interest at school (reading is not promoted for enjoyment). 
The fourth group, the "material availability" group, did not read because the material 












2.4 Adolescent public library users 
In the USA, considerable work has been done concerning adolescent library users. 
Jones (1992) reports on several studies that were conducted to investigate the state of 
library services to adolescents in the USA. Although Jones primarily investigated the 
situation in the USA, some of the issues discussed are applicable to South Africa. 
Jones (1992:9-10) argues that libraries should support services to young adults (Y A) 
for the following reasons: 
• Today's adolescent patrons are tomorrow's voters and taxpayers. 
• It will help encourage an individual's habit of using the library learnt in childhood 
and support it until adulthood. 
• If patrons are "lost" during their Y A years, they often do not return to libraries or 
sustain literacy. 
• Libraries supplement other educational, recreational, social, and cultural 
insti tuti ons. 
• Providing staff with specialised skills and knowledge enable them to meet this age 
group's special needs. 
• Staff stress can be reduced by serving Y As rather than "tolerating them." 
• It is more productive to act rather than react to situations involving teenagers. 
• It helps students use the vast resources purchased by libraries for their homework 
assignments. 
• Community partnerships and co-operative relationships are a vital part of serving 
this underserved age group. 
• Providing materials and services fosters library use. 
• Most library resources are not available to young persons elsewhere. 
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In 1997, Vis Naidoo, Acting Chief Director of the National Institute of Life Long 
Learning Development of the National Department of Education stated that 
information plays a significant role in the new outcomes-based education policy. He 
identified the school library as one of the central areas where learners would be able to 
access information. He also acknowledged the dual role public libraries play in being 
school libraries and public libraries, because of a shortage of school libraries (Naidoo, 
1997:5). 
As a result of the poor state of school libraries at especially "black" and "coloured" 
schools, public libraries in many areas are forced to assume the role of school libraries. 
Lor (1998:8) found that as school libraries deteriorated or closed down, more and more 
learners became dependent on public libraries for the supply of materials for 
assignments. Some schools might never have had school libraries to begin with. 
Public libraries across South Africa experience the effects of inadequate school 
libraries. Fourie (1996:206) found that over half (53,4%) of the secondary school 
learners who visited public libraries in the Pretoria-Verwoerdburg areas did so for 
curricular purposes. Lor (1998:8) reports that the Natal Society Library in 
Pietermaritzburg is visited by over 4 700 persons per day, the majority being 
secondary and tertiary students using the library for educational purposes. Ramesh 
Jayaram, Johannesburg's director of libraries and museums, said that the Johannesburg 
Library experienced a massive increase in usage to the extent that "we are being 
overrun we cannot cope with the demand" (quoted in Perold et aI., 1997: 119). 
However, in spite of increased usage by school learners, public libraries began to 
experience major cutbacks. Cash-strapped provincial and local authorities reduced 
book budgets, opening hours and staffing (Lor 1998:9). In trying to meet curricular 
demands, public libraries increasingly concentrated their dwindling resources on 
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demand. The opinion was expressed that libraries were never consulted about the 
implications of policy decisions and have responded reactively and by default, rather 
than through strategic choice (Borrowed time?, 1993:26-27). 
However, the situation differs in the UK, where the majority of schools have access to 
well equipped school libraries. In 1995, a report by the Department of National 
Heritage, Investing in children, concluded that an integrated strategy for the delivery of 
library services to children was necessary to support the National Curriculum, and that 
there should be a requirement on schools to demonstrate how they will provide 
adequate learning resources to underpin National Curriculum teaching (Spreadbury 
and Spiller, 1999:3). 
Spreadbury and Spiller (1999:1) investigated the use of four school libraries in the 
London area in order to see whether the new information needs generated by the 
National Curriculum were reflected in school library provision. They found that 
school library use connected with the curriculum predominated, with just over half 
(51%) of students surveyed, using the library "for schoolwork", 18% used it "for 
pleasure" and 31% "for both" (Spreadbury and Spiller, 1999:42). Spreadbury and 
Spiller (1999:43) argue that if the school library's key role is to support learning 
through the curriculum, links with the school's teaching staff are important. However, 
a quarter of the students said that teachers "always" or "most of the time" urged library 
use, and 43% said "sometimes", but 32% said "not often" or "never". When students 
did use the school library for curricular information, their success rate was high: 18% 
said they "always" found information, and 56% found it "most of the time" 
(Spreadbury and Spiller, 1999:43). 
Many South African public libraries have experienced the problem of hundreds of 
learners who .descend on the library at the same time wanting to use the same 











numbers is to hand learners encyclopaedias to copy the required information. This 
view is supported by Fourie (1995:132) who found that encyclopaedias were the most 
frequently used reference sources accounting for 83,3 % of all responses for curricular 
information at public libraries in the Pretoria-Verwoerdburg areas. 
Fourie (1995: 135) also found that well over p9,l % of public librarians surveyed in the 
Pretoria-Verwoerdburg municipal areas reported that they were not always able to 
assist secondary-school learners in finding information. This roughly corresponded 
with learners' reports of their own successes in this regard. It was found that the 
provision of information to learners was mainly hampered by a high demand for 
information on the same topic concentrated on specific times and a lack of available 
materials. 
The value of this practice is being questioned by researchers. Olen (1997:22) argues 
that projects have been criticised as learners can often complete them by copying 
information from one or two sources. As a result, learners do not develop information 
skills such as selecting, analysing and evaluating information. 
This situation can be observed daily at public libraries. The learners' priority is to find 
as much information for their projects in as short time possible and to provide the 
information in a form acceptable to teachers. Teachers seldom provide guidance on 
the research process learners should follow when doing their projects (Zinn, 9/2/99, 
personal communication). Without guidance, the value of doing projects is doubtful, 
as the learners gain very little from the experience; since very often the librarian found 
the information and the student merely copied it. 
Problematic projects can have several negative implications for adolescent public 
library use. Jones (1992: 11) found that doing research for their school term papers 
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\II) Sensuous pleasure: the visual senses are stimulated through imagery and 
description. 
According to Lonsdale and Mackintosh (1973 :24), stories: 
\II) provide opportunities for fun, relaxation and recreation; 
\II) help individuals define their roles in the home, school and community; 
\II) help them to understand society and the people in it; 
\II) help them to become acquainted with different cultures in the world; 
\II) help them to understand their problems and the problems of others; 
\II) develop pride in their cultural heritage; 
\II) help them to develop their own set of values which are in harmony with society; 
\II) build a sensitivity to beauty in them and help to develop a permanent interest in 
literature. 
These aspects of recreational reading are important to local children and adolescents as 
many of them grow up in deprived circumstances and reading is an important way in 
which they can dream, fantasise, develop and learn. In fact, Russell (1979:4) argues 
that children can only learn a limited amount through experience. Their further 
development is dependent on media of which books have an important potential. 
Olen (1997 :16) argues that fiction is one of the most effective ways of improving the 
reading fluency of learners. Reading fluency is seen as essential to all school work 
(Great Britain. Department of Education and Science 1975; cited in Olen 1997:16). It 
is maintained that the skill of reading, if acquired and encouraged in the early years of 
a child's development and maintained through the teenage years into adulthood, lays 
the foundation for educational support, the ability to find information, and a lifetime of 
leisure enjoyment. Children who are encouraged to read have a considerable 
advantage in educational performance and later achievement (Great Britain. 











states that children should be given opportunities for reading for fun, and this should 
be promoted right through to the final years of schooling (Allison, 1991 :8). 
Lance et al. (1993 :42) found with remarkable consistency from grade to grade, that 
students who are better readers also prove to be better users of language and of library 
and media centres. Hugo (1996:90) argues that the ability to read wen, to process and 
re-use information, is the basis of all successful learning. She says that children could 
only become successful readers if they are. exposed to a wide variety of stimulating 
reading resources. Her study shows that where children used a language that is not 
their mother tongue, their competence in their second language (e.g. English) was 
closely related to the development of their reading. This also has a positive effect on 
their learning of other subjects. Recreational reading is thus an important way in 
which the youth of Grassy Park can develop their academic, social and imaginative 
skills. As this community changes from using primarily Afrikaans to English, much 
needed language skills can also be developed. 
Some generalisations can be made about the types of books adolescents read. Fourie 
(1998: 18) found that there are many similarities in the types of books chosen by boys 
and girls during their primary school years but, significant differences appear in the 
reading interests of boys and girls during middle and late childhood and continue 
throughout adolescence. It was found that all older children enjoy adventure stories, 
but boys generally preferred violent adventure. Boys were also more interested in 
factual, impersonal content than girls (Fourie, 1998: 18-19). Carlsen (1967:28) found 
that the selection of boys and girls are the most different when they reach middle 
adolescence (15-16 years old). 
Cherland (1994) also found differences in the reading habits and interests of the two 
genders. She found that beliefs about reading and gender were transmitted from one 
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Similarly, Green and Kruger (1991:86-87) argue that realistic teenage fiction plays a 
role in the socialisation of girls. The genre helps teenage girls with their heterosexual 
relationships. They found that the task of learning heterosexual relationships was the 
most dominant theme in realistic teenage fiction for girls. This is one reason why this 
genre is so popular among teenage girls. On the other hand, Tucker (1981: 185) found 
the escapist nature of teenage romances attracted female adolescent readers. 
In the USA, Jones (1992:30) found that magazines, not books, were most read by 
adolescents, even among males. The preference for magazines increased as the 
adolescents grew older. Magazines were frequently read because they covered topical 
issues, they could be read quickly, they covered social aspects with articles and 
pictures and sometimes heated discussions, and it was "acceptable" for male 
adolescents to read magazines. Even reluctant readers were drawn to magazines with 
their attractive covers, relatively simple vocabulary, many pictures and short articles. 
Furthermore, the most current and readable information for adolescents was often 
available in magazines (Jones, 1992:56-7). Magazines are thus recognised as 
important means by which adolescents can be encouraged to read. 
2.5.3 Informational needs 
As the majority of South African adolescents come from homes where parents might 
be poorly educated, where very little reading takes place, and where there are no books 
and reading culture, libraries have an essential role to play in meeting the 
informational needs of adolescents. 
As in the case of adults, adolescents' motivation to seek information is rooted in the 
basic human needs for survival, security and safety, a feeling of belonging, love, 
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programme IS to ensure that pupils and staff are effective users of ideas and 
information. This aim may be achieved by a number of specific objectives (Olen and 
Kruger, 1995 :52-53): 
I) to provide intellectual access to information; 
I) to provide physical access to information; 
I) to provide learning experiences that encourage users to become discriminating 
consumers and skilled creators of information; 
I) to provide leadership, instruction and consulting assistance in the use of 
instructional and informational technology; 
I) to provide resources and activities that contribute to lifelong learning; 
. 
I) to provide a facility that functions as the information centre of the school; 
I) to provide resources and learning activities that represent a diversity of 
experiences, opinions, social and cultural perspectives, supporting the concept that 
intellectual freedom and access to information are prerequisite to effective and 
responsible citizenship in a democracy. 
These objectives form a useful guide according to which the success of a country's 
school library service can be measured. However, South Africa's school library 
service fall far short in this respect. 
Overduin and De Wit (1986:813-814) claim that a balanced school library collection, 
consisting of books and audio-visual material, which complies with educationally 
sound qualitative and quantitative standards, is essential for school library services to 
be rendered. They argue that the collection should provide for all the curricular and 
extra-curricular media needs of the school. The collection should also be regularly 
weeded and supplemented to ensure that the material is relevant to the curriculum and 
the needs of the learners. However, in their research of school libraries in South 
Africa, they found that most collections at schools included a considerable number of 











Radebe's investigation (1997:218-220) revealed a bleak picture even at the schools 
with qualified teacher-librarians. She found that school libraries in her sample were 
marginalised. The marginalisation was manifested in various ways: 
• The inferior status accorded to teacher-librarians and librarians in general, was 
responsible for much of the marginalisation. Libraries were viewed as peripheral 
to school functioning. She argues that some teacher-librarians were just as guilty 
for the state of affairs by failing to be pro-active. 
• The under-utilisation of libraries and ignorance regarding their use. School 
libraries are currently one of the most abused resources. At some schools they 
were used as classrooms, staff rooms or meeting rooms for teachers. 
• The principals' attitudes play an important role. A correlation existed between the 
active support by the school principal of individualised learning, and the successful 
development of the school library. In South Africa, principals in general, 
undervalued school libraries and did not support their establishment. 
• Subject teachers' attitudes and perceptions. Ignorance of and the wrong 
perceptions about the role of the school library by subject librarians were found to 
be some of the major reasons for the under-utilisation of school libraries. 
In South Africa, where the education system is currently being transformed, school 
libraries have an important role to play in this process. Bristow (1992:75-76), citing 
De Perez, states that research has shown that the establishment of school libraries is 
the most effective means to transform education. This is because school libraries: 
• influence students, teachers, and the community in a deep and lasting manner; 
• are valid for an levels of education; 
• have functioned well in other countries with different education systems; 
• distribute education materials more cheaply to a greater number and ensure 
maXlmum use; 
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current situation as far as school provlSlon South Africa is 
concerned, it is necessary to in mind education policy of the apartheid era. 
De Wit (1986:804) the education policy with to school 
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using any 
Zinn (1 in the development of school is 
• to 
• the provision a 
• the quality of book 
• media centre 
II computerisation. 
In the mid 1980s, ",,,('nl'l1"'I'\()" to De Witt (1986:815), the 
per learners were as at the Cape): 10,3:1; at 
2,4: 1 and at it was : 1. 
These ua ... ,I\..v 
to 
library facilities in 
to meet the curricular 
even post-Apartheid era, as traditionally "white" "''-'L'VV'''' 
"blackll schools cannot afford. As a 
.......... F."' ..... areas are still non-existent or inadequate 
(1998: 7) found that the situation 
schools in fact deteriorated as 
other duties. In some "' ...... vu. 
were retrenched or relocated to 
been reduced, while 
.:>">;.vv.,, in Kwa-Zulu Natal, 
.':"v"'VVA" have libraries which can 
libraries were either in tatters or 
have been closed. 




fewer than all 
the availability varied 2% 
most 
J.'I.. ...... "'UVJl1" (SAIRR) survey (1998: 151), found that 
" .... "'VVI" have media centres (school libraries), although 










in the Western Secondary "''''''LV''''''' usually had access to centres. 
However, only the Northern 
more 50% of sec:onoa!:'V .>\,llVV1" have An",,,,,,,,, centres. 
by Table 1. 
SAIRR,1998:151) 
school."!',." .. ,,, needs noted that the provision was almost non-
even at schools which have centres. Eighty-two percent of schools 
no media equipment (video television sets computers) and 73% had no 
media collections (computer programmes, journals, books, 
transparencies and video tapes) (SAIRR, 152). 
While on the one the school service other hand, 
recent policy statements stress importance school libraries. .J.'\..u.",\.oU\.o (1997:221) 
notes that 1994 the ANC proposed that by 1 school would have 
",..,Huon", of library cOlltorm:mg to UUlLU,,, .... ,,, and 
,",PT"1.I1'·P of a teacher-librarian with administrative support. These services would be 
consolidated into a centralised resource centre in every school by ANC 
further declared, as a basic entitlement: 











,",,,,,au,,,,,, of schooling arrangements 
library should ideally be 
maxirourn, convenient access 
as the structure of 
located at the 
is non-disruptive to the 
(Radebe, 1997:221). 
2.6.3 Funding 
Funding can be seen as the most important factor in success of school 
libraries. funding it is virtually Im1JOSSl to build and maintain 
school libraries an acceptable standard. Lance et al. (l found that school 
library school library staff and tum, academic 
students who score n norm-referenced tests 
tend to come spend more on library 
In South low .Lt.UJ''''UiJ'5 is generally Karlsson 
et a1. (1996:7) aggregated expenditure on UU .. '",iJ,U.i", as a percentage 
of the total budget declined from 0,18% in 1987/8 to 0,09% in 1991/2. 
for school libraries no in the Western 
"'''''''VV.l''' are given a budget for learning resource materials which they 
can on resources 




is spent on library books. 
target a number of 
disadvantaged areas for consignments of library .u .... "." ........ 

















Outcomes-based education and Curriculum 2005 
In 1 the Department Education launched Curriculum or outcomes 
"'''',","''.'UH (aBE), to implemented 1998, starting with 1. aBE 
skills, values and learners statements are 
acqUIre as a 
about what 
their 1"'''iLliH!;. statements are called outcomes. Twelve 
outcomes were ..... ..,UL11 .• V ... All learning, at school, or work, 
should be 
to achieve 
!;<Ull" ... , .... to learners outcomes. 
following outcomes (Outcomes-based ... ,2000:1) 
"''''T .... ''''"''' should 
41 .......... , ..... .1.) and solve make critical 
thinking. 
41 Work with others as of a team, group, organisation or 
41 Organise and H1U..uU..!';", themselves and their responsibly effectively. 
41 Collect, organise and evaluate mtonnatlO:n, 
41 OIrunlllll1,calte effectively, visual, mathematical language 
... v .... "''' of oral and/or >ArT'IIT .. 'n presentation. 
41 Use science technology and critically, responsibility 
environment and of others. 
41 "'.1JlVU"UU.L'-' an "La" .... ,'''!; of the world as a set related "'''''P'rTl 
recognising 
Reflect on 
problem-solving contexts not exist in 
41 explore a 
41 ~~t'1'l('·ln~·tP as 
communities. 
41 Be culturally and aesthetically 
strategies to 
in the life 
across a 
41 education and career opportunities. 

















is a form of 
curriculum are 
developed for South African .,,,,ueVV1.". mam 
by national 
must adhered to in all provinces. Curriculum 2005 is organised along eight 
"learning which have ... "'1-' ....... ,,"'''' the traditional school subjects. These 
Curriculum 2005 is based on the principle learners would access to a 
information. Instead on and teachers, 
learners would access information by using resources and this 
would The introduction of 
with emphasis on and learner-centred 
importance of equipped school (1998:8) 
Curriculum 
highlights 
sees the LV",!,",",'H of school and media centres as a great threat to 
success Curriculum 
2.6.5 The teaching of library skills 
(1996: 16) ~"'."'U"'oJ information skills as "the which pupils use to ", .. ",'n ... ,] 











then reflect on effective application these skills." The Library Association 
Great Britain (1992:53) l". ..... ".."'l .. "''-' for school state that: 
all 
of any pupil-centred activity is a sequence tasks 
pupils to locate, 
communicate The progressively 
complex and sophisticated skills needed by pupils to complete 
curriculum. 
L"''''''LU'''.L''' to access information at 
(1981:55) state 
Our students will to be to information-seeki g skills, 
the of the factual knowledge we teach them may be out 
within ten years or but the ability to to an 
investigation, to assess critically the mass of information and 
persuasion around them, and to handle information systems, could last 
them for 
The teaching library skills is central to encouraging leaJrners to effectively use 
Spreadbury (1999: 44) state that the importance 
information skills the world pupils will move in when they school, this 
HLu".n.'u is fundamental to overall of schooL Olen (1997:15) 
states that even well-organised school libraries pupils may PVl'lPl'IPl'U'P problems 
10c.atwl2 materials are given no school library orientation or user guidance. 
Ho Bowie (cited Olen, 1997:22) recomlm<;:nCl that care should 
taken with a curriculum information skills so that learners do not ..... ""r{'PI""" it as 
as this might have a p(T<:l1rnT"" impact. Zinn (1997: 
190), for instance, found that 55% her high ",'-'UVVL sample said that their library 











(cited Roux, 1 47-8) also criticised the value traditional 
methods teaching library skills: 
We developed curricula library skills that neither 
enjoy nor when taught isolation 
units; parading children through library once or a 
forty minutes and them a curriculum of our own ......... ".""" 
little activities is doubtful 
Schoo I-Ii brary and motivational programmes which 
"fun_type" were found to be more "'''"''"'''''''T''''' the 
teaching traditional skills and Bowie, cited ill 
1997:22). 
linn (1997:62-3) stresses the need information literacy. Information literacy 
would equip 
and problem 
with the IHA .. ,~.:;.:;c:u skills to use information decision ....... '-"J'5 
citing Kuhlthau (1987) that "it is about 
understanding, and communicating 
information. It incorporates understanding, learning 
information skills (Le. tools and 
communicating ideas)." Mniki (1995:10) states that the learner becomes information 
as slhe masters the skills of information interpretation, 
and manaJ':emlem skills would ~u"',v,~ p<>l'>nP,rc to access 
information independently. linn (1997:1 information should be 
an ""'''''5''''''' part the entire curriculum, instead of a """,'ULU"" subject. It is important 
that students about information handling and processing in different fields. 
most the V iii'vi"'i education del)art:me:nts include information skills 
curriculum, but only as an optional (Olen, 1 15). 
Education Department introduced information skills courses schools which run 











information can taught even at schools with resources. It will be 
taught even schools without school as the intention is to teach learners 
llCI';C:;·:;i:11 y skills to acquire from not just and 
posters. states that embodied in the theory the information search 
and use could developed With outcomes-
education, information skills would be integrated the various subjects. 
2.6.6 that influence school library utilisation 
Olen 997:11 6) 
Africa: 
a list that aa.' .... "'''''''' school utilisation in 
II Socio-economic conditions or environment. Prevalent poor socio-economic 
conditions are not conducive to establishment and maintenance libraries and 
development of the habit. 
II School library order to increase the use school library facilities 
these existed, needed to be effectively designed equipped, 
':>"'J,."'" be for to work on in the 
interior should attractive and should kept to the minimum. 
II Books indigenous will not motivated to use school 
which not have In mother tongue. 
II Access to the school library. Many school are under-utilised they 
are after weekends and school holidays. Some school 
libraries were kept for security reasons. Overduin De Wit (1986:817) 
found that a considerable number of school were only available to learners 
limited periods during day, due to Education leSSOllS 
which were held in library and where the school library was used as a 











library, the library was usually only 
duty. 
the teacher-librarian was on 
\III at school are badly 
organised, especially there is no full-time or properly qualified l'-''''-H'~l 
librarian to the school well organised school libraries, 
in locating if they are given no library 
orientation or user guidance. 
\III School library A CQl.1ec;uon may use by learners. The 
",,,,..,£,'P and Ip-1to-(latfme.SS of the collection are even more important than its 
or stocked in school 
library will its use. The collection is likely to more relevant if 
lvU'~Uv,l" are involved its when the collection is small and 
the budget is limited, non-book should also included, periodicals and 
journals. computer other can improve 
learning 
library. 
L"'U'~V"'. which improve motivation and use of the school 
Charter (1987, quoted in Harmon and Bradburn, 1988:24) a study of access in 
school libraries, found that "variables such as school library media 
center rules, inadequate collections, personality of the library 
teaching psychology all to impede student access to Hv'~U"""" 
Some students may never again choose to enter a library." 
The under-utilisation of school libraries appears to a fairly wide-spread trend, not 
in South but in other countries as as highlighted the done 
by Olen (1997: 10-38). Olen (1997:11) done by 
Daniels, Marland, and Wells which ULUL'-'UC'-'U 
under-valued and under used. On the other hand, Mniki (1 
h.-g',"""" could be 
found that under-











Transkei. In fact, there was strong eVluellce of overcrowding. utilisation or 
under-utilisation school libraries thus from school to school. 
2.6.7 The role of teacher-librarians 
the betwf:en school library resources and their users. 
or teachers U1\.'> ........ "" teaching 
information skills, providing reading guidance, HW"-IU,"''''',15 and 
subject 
school 
library or promoting services, UUj'",U.,'15 tea,cners parents, community 
members, Education Departments' District and Office staff (Olen, 1996:82). 
Olen 997: 19) argues is essential to learners through the 
information sources. value to resources by 
making more accessible to users. Without professional 
media and equipment, not the same impact. Didier In 
1997: 19) found that learners' achievement reading, study skills and use of 
were significantly .... r".<>'t, ... at schools with school library personnel, as 
, 
compared to ,,'-'I;'VVli:) without. McCoy (cited in Olen, 1 19) established that 
higher the ratio of '''"~'H,,",' to teacher-librarians, the dissatisfaction the 
",",UVV> library. At schools where teacher-librarian was not UIJIJVIU .... , .... full time in 
school there was a even even 
number of teachers were less than in a with one full-time teacher-librarian. 
attributes influenced the use of 
school library Poorly trained, poorly motivated teacher-librarians, as 
as those lacked cornmUllllcal:lOn not encourage use school 
",,<,nn,p relationship between teacher-librarians and teachers the curriculum 











Spreadbury (1999:44) '"''"'''"'·uu; .. '''.),.... the following ,,. .... <-<u"15 measures to 
ensure effective use school 
.. school libraries need to properly 'HOU ....... rather than minimally staffed; 
.. there must be available during breaks when pupils most 
.. programmes of instruction in library use should be carried out for pupils, 
and should be closely related to curriculum and 
.. procedures for school library staff should place "approachability" high 
on the required ....... ',uH.''''.,. 
Overduin and De Wit (1986:809) that the implementation an school 
library programme is only possible with sufficient and adequately trained teacher-
librarians or who are and school library 
management and who are enthusiastic about their work. They that the shortage 
posts a problem to schoollibrarianship. 
1986 that in "coloured" ,,"',,'vv,.>.> "full-time" teacher-librarians were 
to subject teaching. With the current to 
rationalisation nt'r,('p,~" many local schools no have ... a'''U''''- which 
they even further na,,,,,T""'" implications for the use 
existed. 
2.6.8 role subject 
library 
tea.:ners play a role with regard to the use of school libraries. 
Didier (cited in Olen, 1997: 19) found that teachers' use of resources and the school 
library are directly related to attitude toward and III 
Illtlom1atlon sources. "' ... '-'HU,H ... J"'......... that ''''U.'''"\~J. v ...... 'vu • ..., aware of the 










inclusion of media in classroom and in aS~ilgI1D1lems. Teachers must 
seen to be users of the school library and its collection. 
(1989:9) argues that unless '",,,,,,n\,;, the opportunity to develop their own 
understanding of the use library resources as of their teaching, they will not be 
able to integrate their use into the classroom. As a would be 
unlikely to make best use of resources available to them and to learn the necessary 
information skills. 
2.7 Co-operation between public libraries and schools. 
autOITlatt::a resource 
• VV· .... 'H.'F. community libraries 
providing facilities to school-going youth public 
programmes, . 
schools and 
It is that between public and schools is 
the quest to provide better library to learners. It facilitates the 
optimal use of limited resources, a factor that IS very important the current 
eCOrllmnlC climate. Tameen (1988:87-8) that co-operation between school and 
public to the community 
contribution in the area of knowledge and information." states that co··otJlenlt1 
should to a goal mutual which can be 
achieved by the parties involved. 
According to Jones (1 135-6), students have the following to through co-











• Reduced frustration in using libraries. 
• Increased access to information. 
III Ability to obtain materials 
III Library staff having a better 
• Innovative programmes to meet 
III Clearer assignments. 
III Reduced time 
III Increased access to 
• Increased access to 
III Better use 
Co-operation is thus ess.en1tlaJ towards providing 
a better 
implementation a to 
(1 : 1 argues that a meaningful 
between the school 
youth would 
peI'SOJtll1f~l, .v"v",,",,,:> and 
~~,.u~,'~ much more co-operation 
librarians. She states that 
what is nec;::ae:a IS a each library's work with "' ........ V!".:>, 
students, and support. 
Fourie (l found that only limited co-operation 
South Africa. She found that when it was 
by the public library. Advance notification 
informally. Local public libraries 
the Western Cape Education 
some the situation by supplying schools with are 
to public libraries to inform them of projects. it is still 
to to insist that schools use the forms. 
argues that without formal schools and 










cannot be overcome. guidance and user education ~pr'"l""~ 
could not effectively planned and nr"''''rI the majority 
arrive at the public library with no knowledge the 
or whether there would be sources to meet their 
dependent on the librarians' 






(1 :134-6) that librarians were MU<.uU.lUV that communication 
about forthcoming asslgnme:nts would 
would available to identify locate 
could on reserve for potential users; 
l1li a collection of suitable material be built up; 
advance .... 1"" ..... "', .. "'1-, would relieve on at times. 
Concerning CO··ODier2itl m .,",,,,'.vu building, (1996:21 
public libraries cannot ",tT'>n-\, .. t to meet a diversity of information L'~""""~' 
collection development responsibilities should be divided between school libraries 
with D)e:ct-onem:atf:a collections and libraries as the more comprehensive 
collection. 
Martin in Fitzgibbons,1983:15) 
may able to do together we are unable to do alone ... both 
school library the public library are seeking to take the whole 
world as their their resources do not permit to 
cover even effectively. 
(1996:209) as schools communities do not have 
formal resource centres or "',,",,"LTVl libraries, co-operation between and 











decided each lecal autherity and a ef centacts scheels 
and public weuld to. established. example by 
(1996:209) is that ef a liaisen cemmittee that was initiated by ceuncil ef Kempten 
and lecal """'.LV"'" 
The Preteria Office and US Embassy Seuth Africa ro:nup,.. a 
werkshep in Nevember 1 to. which cemmunity and scheel 
libraries can werk tegether in Seuth r}.u.",u. The aim ef werkshep was to. establish 
natienal guidelines ce-eperatien between cemmunity and scheel 
(UNESCO, 111999) was at werkshep to. 
the guidelines, which sheuld by June 2000 (Schieler, 28/1/2000, 
pelrsonal cemmunicatien) 
2.8 Combined school and public libraries 
areas where are neither ner scheel 
public libraries IS an eptien that sheuld be gIven censideratien. Dube 
(1 183) prepeses cembinatien scheel and cemmunity er libraries en 
scheel as a feasible selutien to. lack disadvantaged areas in 
Seuth Africa. that cembining public and scheel libraries to. serve the 
adult educatien is a way including In",.r""·,, 
the backleg public scheel libraries in underdeveleped areas. 
A lecal example a jeint scheel public is Biblienefs Betriver. 
Biblienef, a children's beek providing agency, provides beeks to. institutiens, 
scheels disadvantaged areas facilities. Biblienef a 
jeint scheel public library en the ef the primary scheel in Betriver, a small 










option been implemented various parts the world, varying 
of success. It is especially viable in small, communities. In Australia <;:p'i,'pr<l 
joint school community were in rural areas which were unable to 
conditions set down for public libraries. South 1991, 
were 46 rural community libraries two in the metropolitan area, making up 
a third state's public library network (Pukk, 1991 1). 
In Queensland "joint use are common due to the widespread 
communities. The Queensland Department of Education issued a set of guidelines to 
followed in joint community/public 
Education, 1996). The offer possible for Co-op(~ratlOn 











Table 2. Options for co-operation and partnerships 
libraries 
school and ,",VLUUL 
ISclhoCII rE~SOIJrCe centre "ff,:::.ri ...... 
e community service without any orientated service without any input from local 
input from local government or state schools and/or the Department of Education. 
Public library offering limited curriculum-
orientated service with input from 
I'oca' schools and/or the Department of 
by the local f'lf"I\J',,"rn 
input from local schools and/or the Department 
of Education. 
Joint library on local government premises 
provided on the of fully input by 
educational and local government and/or 
provided on third party premises (neither school nor local government) 
of fully shared input by educational and local government and/or public 
of a complex of 
social welfare and cultural available to 
Source: Queensland, of Education (1996: 6) 
The Queensland of aucat1()fl listed possible and 
to libraries. following can applied to South African 
situation (Queensland, Department Education, 1996: 7-8): 
1. Finance 
• efficient use of public money will result, such as: 
cost n""'Ul~''''n authorities; 











unnecessary duplication, such as .. ",t;", .. ",-..-"", ,"",<:lit",,.,,,, and 
be savings operational costs. 
.. Improved services and resource collections are possible because of combined 
budgets. 
.. Sharing a building will save money. 
Human resources 
1"1\',\;<;';,);) to more is possible. 
.. Members the public volunteer to with the school's education 
programme. 
.. Members of the school staff may volunteer to 
programme. 
3. 
.. will provide a "",,, .. ,,t<, .. pool 
management. 
with public 
to enable sound 
.. Marketing and promotion can be combined, resulting in greater awareness 
throughout community. 
Physical facilities 
.. All will to fulfil library and UU'JU'"'' 
needs at the same location. 
.. Extended hours all resources will be possible. 
.. joint provides a cultural focus point. 
.. A better quality of facility is possible. 
.. Vandalism could reduced U\; .... Q,u.,\; of increased use by at 
5. resources 
.. The school have access to information on community services. 
.. flexibility in providing obtaining resources and making innovations 
possible. 
.. better collection terms of quantity and quality is possible. 











• Some cost savings in acquisitions for school-age clients will result. 
6. Users. 
• Students will benefit a pool of adult models. 
• An awareness and understanding of current education practice by the 
could positive outcomes. 
• Community use could the development of positive in students 
towards schooL 
• will more likely to lifelong learning habits. 
• The of purposes can produce a learning community. 
1. 
• Improved are likely to result in an increased demand 
staffing 
• Apportioning equitable 
Human resources 
contributions may be difficult. 
• The success of the olITr-m;e library is oel)en.oel1t on 
H.""',''''''J.H of the principal, the chief librarian, the 
resulting 
and 
'VLL" .... VL and the 
teacher-librarian. should is a01'Olnte:d 
• Contractual responsibilities should be 
• V .... LLUJ'5 standards must be a!Zn~emlent and honoured by both 
• Industrial 1 ""'"U.Lll!", from ttet'ent salaries, working condition and union 
arlse. 
• firm commitment by both parties to appropriate replacement staffing in event 
of sickness and resignation is "'V'~V"""" 
• A community is to of a public should not be 
"1'Y ..... "'u .... u •• Teacher-librarians appointed must be 












• Dual requirements and elatlOlnSl1llOS will u.v.,,,, .... J>.; the .............. ,5"' ... '-"' .. 
complexity. 
• Requirements regarding quality assurance inspections by both 
Education and the public library service must be clear. 
• The public library service requirements concerning adding resources, 
of policies and procedures and undertaking 
""'UlL"5 courses will to be allowed for prOVISIon. 
• Multiple audits to satisfy the requirements the contributing 
parties may prove onerous. 
Physical facilities 
• the library in centre school could inconvenient 
public. 
• library at school could 
and students . 
• ...,'"',."'''',''' are usually located 
which could reduce visibility and accessibility the public and require additional 
• School resource centre public library are different. 
• Vehicle access to schools will to be 
• Easy access people with disabilities is cruciaL 
5. Library resources. 
• attention is required to ensure that the public has access to resources for 
mature and do not access to 
• Careful planning is to ensure that curriculum resources are available 
when 1,1"""."",1.1.. 
• Different cataloguing and classification C'UC'T"'",'C' will need to be considered and 
resolved. 










u~rnallUS on public 
loans by teachers and students, 
the possibility of 
in increased workload 
vandalism of resources could result. 
• Any savings in resource acquisitions for 
6. Users 
will minimal. 
of public to overcome negative .LV'"'UUi'''''' about 
school building. 
• The public find high. 
2.9 Study centres for youth 
a 
Libraries, Grassy Library, are as study centres by learners. 
during peak is usually not enough and the 
library is noisy to overcrowding students are then 
at the public frustrated when they find that they cannot do much serious 
library. 
Brooke-Norris (1986:202) of the 
facilities Public He that it is for 
the educational authorities to expand their library facilities considerably and 
emlcallonru and local authorities jointly co-operate in providing study facilities in areas 
where were should provide halls, with ample 
seating accommodation, long 
evenings and weekends and a 
geographically areas 
maximum assistance to users. 
hours to enable to work during 
of works. It should be located in 










Worpole (1995: 109-11 0) that 
shown the need for places for out-of-school study and potential for such centres to 
improve students' self-confidence and develop independent skills. In the 
study centres were m ways. The Trust, for example, set up thirty 
centres in areas in partnership with local authorities (Greenhalgh and Worpole, 
1995: 1 09). Although most centres were schools or I'n.n!'lt'YIII" 
there was some crossover between informal use libraries as homework and 
the of study centres. 
centres are important in providing study to the numbers of 
SIWlenlS who are unable to study at home, or the public library. There is a 
2.10 The role of the government. 
Adolescents do not m a vacuum. What happens in society around them their 
environment an on them. It is important that at governmental 
level actions occur which have a positive impact on development 
with current it is be on 
youth. South Africa, a population is under 19 years Their 
education and development are thus important for the future country. 
The National Youth Commission was established to address the development of South 
Africa's youth. Commission formulated South 
Policy. Among other the the A"U"VA.,.V" 
youth programme, which would facilitate the development 
people. Another proposal is youth information 















employment support '"'F,''''U'''"U'"'''', unemployment support programmes, drug 
alcohol and youth According to the Youth 
Commission, information would also obtainable Internet access 
which will be made available via a national infrastructure linked to multi-purpose 
youth centres. (National Youth Commission. 7/112000) 
(1996:65) m world, 
more more on cognitive abilities tailored. to production and acquisition 
which to in childhood and Those who 
received education are at a disadvantage. argues that is as 
important the and of a as the education its youth. 
(cited in 1992:74) that educational systems in many developing 
countries failed to achieve their qualitative quantitative objectives 
existing resources are used inefficiently. Public and school libraries are efficient ways 
public funds. Bristow (1992:75) that books are indispensable in 
education children who have learnt to use and them are better able to 











2.10.1 Government's role in developing reading 
has a considerable backlog as far as literacy and reading skills are 
concerned. Although no consensus can on exact 
South Africans, it was that in 1994 there were approximately 7,5 million 
15 and older who were illiterate or undereducated, if the 
"' .... ~'''''U' .. H''-'U IS on a 7 level of education as an of functional 
literacy (SAIRR, 1998: 118). Furthermore, recent surveys conducted for (Read, 
Develop) Educational that the 
writing abilities pupils were significantly than that their peers 
internationally. who are tongue have on a 
which is months and two behind their peers, while 
secon'l-lEmgua~~e speakers English are up to years behind international 
comprehension norms (Perold et 1997: 29-30). It is clear that much needs to 
be in South to develop lTt> .. ",...., and reading skills. 
Many countries have recognised the which derive a 
population and taken active towards Perold et al. 
(1997 :5-7) a policies which countries adopted to 
promote 
and 
"'''' .... 'u.M habit. Countries such as .IJ ..... uM .......... ",,,H, 
have adopted national book policies other measures to promote 
v'"'u ......... , reading and libraries. 
(1979:28-29) states that are many which government, or an 
individual government official, can help to promote reading and the book habit in a 
country. "'''''''"<>''' that a government which is concerned about the of a nation 
cannot help but sur:mortnle of measures to promote Some of the 











JO\'t::[JUIlt::llL support for an eOl11ca,tlonal and the 
provision of school are included this support. 
\I Well stocked, accessible public libraries, which are adequately 
\I Special training are to a skilled labour supply. 
\I Books are exempted from customs duties and low rates are established for 
and periodicals. 
\I Media plays an important supporting role in the promotion of the "' ...... LUI'; habit. 
Staiger (1979:89-90) further argues that in countries where the provision of 
materials, and encouragement to use them, have a high of the 
government and the private sector, the results have good. that 
on the part the community is necessary are to occur the 
public's and enthusiasm for buying and borrowing books. The book community, 
publishers, booksellers, governments, and translators, librarians and 
together. educators can wonderful • ..,,,,,,,,.,, 
(1986:202) that should 
consider <UH .. L", subsidies to libraries which are active in the provision of study 
material contribution to 
could be even 
administrators and policy 
LUU'-'UL of 
to students. libraries are a 
national eaUlCatlOn more this 
Shillinglaw (1986:40) found that public 
do not regard the public library as an 
in the field of and the 
public is not regarded as a significant 
(1996:29) _,., __ ~ that the new IS on critical thinking, 
cannot implemented in the absence of learning resources. If no apparent attempts 
are made to "".n .. , ..",,, learner's need for curriculum-support resources, the learners 











should take care to avoid 
unnecessary delays in the prOVISIon planning and development 
processes, particularly confrontation is an avoidable matter. 
aarnmlstrators are the key budgetary decision-
makers, it is difficult to envisage changes favour library provision 
unless this IS brought to their attention by teachers, 
librarians. stakeholders will therefore 
on 
priorities lobbying politicians. 
to develop 
and development 
(1997:69) states that in government schools, the Education Department an 
important to play legislating all schools are entitled to a 
minimum standard and a trained librarian. says that the department has 
to: 
III ensure adequate staffing conjunction with "'"' .... "';'u,,~., 
III p"tprrnlnp minimum of resource 
III influence timetabling schedules for optimum library use; 
III ensure that all .... ~"'vv.,,> have access to the new technology; 
III insist that teacn(~r ......... 1"> institutions include a compulsory unit on information, 
resources and in their ,'wP_CP,r\l 
III offer on-going in-service training of teachers and school librarians to reinforce 
stnlte~~les for information skills .",,,,",U1'U15 
aware new m emlC8LHon related 
III at the forefront change and innovation. 
It is important that Education Department address issue of school libraries. 
Olen and (1995:151) that as as the AU,,"."« centre is by 
""."""'''.uvual authorities to be as an educational resource which is 
not central to the educational programme, there will be incentive to establish, 











The government thus has an important role to play in creating an environment in 
reading and habit can South It is that all 
stakeholders, e.g. librarians, 'educators, parents and the community at large, actively 












RESEARCH FRAMEWORK AND METHODOLOGY 
3.1 Research approach 
The objective and of this research are to explore and identify library 
of Grassy type library 
that they might have and how they approach was 
to this where the library is seen as part of a 
community, and where other e.g. schools, interact 
the 
library and 
its users. accordance with this "'nr,rl"\~~(' 
cannot be studied in isolation, but as a group m constant interaction with 
environment. 
users, 
the P1"Y'In,r, C01TIOOnem of this researcn, as it can 
provide a fairly accurate analysis the distribution of opinion on almost any 
within a population. can also the with opinions 
are held and reasons for opinions. 
can 
technique that requires the systematic vVJLl ........ UUU of 
According to ....,"""".<" (1989: 139), as a methodological 
from popUlations or samples 
use of the interview or the self-administered questionnaire. 
approaches a who have been exposed to a set of events or 
experiences and interviews them with to these eX1Derlerlces. 
It was decided that a cross-sectional would be the method to use in 











a r<>n,(1n1rt'1 sample representing some population at that time 
1991:168). 
ideal would been to an area wide survey of all the adolescents 
Grassy Park. In more elusive groups, non-users of libraries and 
school drop-outs, could also reached. Unfortunately, this would have been 
too and time-consuming. it was to limit the to two 
one group was a sample of adolescents 13 to 16 who attend 
a 
visited Park Library. 
school learners often frequent 
was a sample of the same 
are not mutually exclusive groups, as the 
public library. 
who 
age group 13 to 16 was selected this group is classified as teenagers 
library membership statistics. Members older than 16 are classified as adults as 
library members are for a three year period. For the sake of consistency, the 
library and school samples were the same group: i.e. 13 to 16. 
Self-administered questionnaires formed the basis of the and 
(1980:62) listed several advantages to questionnaires which the following are 
applicable to this research: 
• It allows a wider distribution of sample the interview HL"'.H'-'''' 
• It provides an opportunity for respondents to give frank anonymous answers. 
• It economy of (Le. a questionnaire duplicated and 
distributed to numerous respondents can a amount 
• It can be constructed so that quantitative data are relatively to collect and 
• It can be designed to gather background 
~.'I~""_' hard-to-obtain data. 
L"""UUH about res:pona<~nts, as well as 










• It allows in insightful ""'JUL.'''' a 
unexplored problem area or subject. 
• Through the preparation a formal questionnaire, are encouraged to 
clearly the implications of the problem and the nature 
needed research 
of 
data, as is no interviewer the needs to impress. 
• of format, it to eliminate the 
process. 
There problems that researcher to be aware of. Busha 
Harter (1980:63) once again of which following could be 
applicable to 
It precludes contact with respondents, which could cause researcher to 
gain .... ,' ......... about the participants study. 
respondents to qualifY ambiguous questions. It does not allow 
questionnaire not arouse valid res:ponSt:s 
not 
• Poorly worded or direct 
part of respondents. 
arouse ant:agC)lllSm or 
may 
the 
difficulty in obtaining responses 
population. 
a representative cross-section 
• As opinionated respondents might be more than other to complete 
and return Uv')lH.IIllJLGUlv':>, there a 
• Verification accuracy of the questionnaire responses sometimes 
difficult or even impossible. 
• Most questionnaires cannot designed to uncover causes or reasons for 











In this pilot were in an att(~rm)t to overcome some of 
both questionnaires were to of ten 
respondents. This enabled the researcher to identify shortcomings 
before drawing questionnaires. pre:sen<:e of the 
while allowed 
questions that they were unsure The open-ended questions 
to clarify 
on the 
wished to. questionnaires allowed respondents to as fully as 
difficult to address the non-response of it proved to 
library sample, as the researcher not compel the non-respondents to '-'V.IllII'" 
and return their questionnaires. The more articulate respondents were more likely to 
complete return questionnaires. was a 
The survey format 
3.2.1 The high school survey 
part this research was to evaluate public and school library use non-
use school section the population. 
13 to 16 at one the schools in Grassy Park was selected. The 
school was chosen because it was felt adolescents who do not use the public 
library might this 
school selected the is one many area whose lea:rners 
Park It is an school can be seen as representative of high 
schools "coloured" communities in Western Cape. U""I<111 was granted 











was nnrl11roTPn at the ..,"'uvv, the the ,,"' ..... JuY. 
semester of 1 The questiOlmaire was administered to sample group. 
respondents were selected at random the 13 to 16 year old at the 
From 10% 13 to 16 oids were a 
questionnaire to complete. researcher was nr","",,,",, to answer any 
reSpOlIGents might had. 
The consisted mainly questions school 
projects were where respondents found the information 111;.1;;UI;,U 
whether school andlor had 
how ranked their school and public libraries' ability to meet 
This was a useful to assess the value both school public 
..... "'."IJ',..., of adolescents. 







The ""'~'V".u. part the concentrated specifically on the ......... v."'..,"',-' .. public 
library to their library It was 
to reach a 
the is 
leS(;ents than 
adolescents from a 
school sample. This was because 
backgrounds than 
attended the .,vuvv, 
Questions were relating to reasons using public library, their level 
of or U!i)'i)UL1':U''''", public library, the library 
should items mostly borrowed the library and 











The researcher distributed the questionnaire to a random sample of adolescents visiting 
Grassy Park Library. The researcher observed the people as they entered the library 
and selected individuals who looked as if they were the required age category. They 
were handed the questionnaires and asked if they could complete it at/the library and 
return it to the researcher. Unfortunately, an equitable gender distribution could not be 
achieved, as more females than males entered the library and more females completed 
and returned their questionnaires. The research was done at different times on 
different days over a number of weeks to obtain a reasonable spread of adolescents, 
e.g. mornings, afternoons, evenings and Saturdays. 
3.3 Sampling 
The first sample was drawn from learners attending a high school in Grassy Park. The 
sample size was relatively easy to determine as there was a known number of learners 
in the required age category. A total of 570 learners aged 13 to 16 attended the school 
(May 1998). Fifty seven adolescents, i.e. a sample of 10% were surveyed. 
The 57 respondents were selected randomly among the 13 to 16 year olds, from the 
each class at the school. This method meant that the age and gender were not 
proportional to the total number of learners at the school. A stratified sampling 
approach might have been a better method to use, but this could not be applied to the 
library sample, as the library did not keep record of individual members' ages and 
gender. Members are simply classified as children, teenagers or adults. For the sake \ 
of consistency, the same sampling method had to be applied to both sample groups. 
The size of the second sample posed more difficulties as the total number of 
adolescents using the library was difficult to determine. No reliable sources existed 











number 1 584 members were aged 13 to 16 1998). 
library users included an UU,,!J"''''u. .• ...,u non-members as Unfortunately, 
statistics are not on gender, which it to <1el:enmrle the exact 
number and adolescent members. 
The adolescent users included adolescents living or « .. " ......... 5 ""'!J'VV.l" 
outside the area, age group could also include school dropouts; or 
unemployed. Population census data or high school statistics could not used 
to determine the total number adolescent public library users at Park 
of of the was on the number 
adolescent library members, 10% of 1 584 resulted a sample 158 
order to obtain a sample the library users, 
a<1()le~)cents were approached at random as they entered the library. This could have 
led to a of as looked too young or too old have 
overlooked. However, this was the most practical method to implement. Another 
was that far more than entered library. 
Data collection 
this study, two 
The majority 
multiple-choice answers, 
were constructed to survey the two sample 
questions in both questionnaires were with 
enabled to select most 
answers from several options. fonnat made it for even reluctant 
respondents to answer questions, as they not to construct answers. 
Respondents who not their answers among could """,JV"',,, 











any difficulty choosing options which 
were answered by all the reSOOIlOems 
to almost all these questions 
questionnaires 
to tabulate and analyse the were also helpful to the researcher, as it was 
results. 
Both questionnaires also contained a UUJ.UV'''' 
was to not only obtain statistical data, but 
oo(~n-lenCleQ questions, as the intention 
""~J"HJl"',",.U'" own uninhibited views' 
om~n-lenCleQ questions allowed the on their library 
respondents more freedom 
expressed that not 
disadvantage was that the 1""'(>'1"11'1'1'1'(>"'(> ."''', ... ''' .... 
or information could be 
multiple-choice answers. The 
mcomns{'em in length and content 
across respondents. answers are also susceptible to 
misinterpretation. The res:ponse:s to ODc~n-ell(leQ more difficult to 
respo]nse:s to HUU",1J1"-"'11V"~,", questions. 
were 
categorise, tabulate and 
The open-ended sections 
among the respondents. 
own answers. A 
not return their 
Only the more articulate, 
attempted to answer 
(l 
on 




ue~monn,am~s revealed a wide range of abilities 
in constructing their 
males in the library sample, either 
of the open-ended questions unanswered. 
confident adolescents, who were mostly female, 
to them. 
possibility of a high rate of non-response is a 
In fact, the validity of the survey results 
response. The problem with non-response 
since the respondents might not 
Non-response can a data 











A response rate could been ~,.uJU""U had sat down with 
respondents, the questions to them and 
very • "' ...... v." as 
answers. 
respondents might 
who is a staff at 
been 
Library. might been overtly in their responses. fact 
could their own anonymously, meant that the 
resoo:nse:s were reflections of their thoughts this the 
quality answers was more than quantity. 
3.5 The high school questionnaire 
to 
"fn,PT"'."". alternative sources information were 
high "''VL ... n...,'.~~ of 1 7 Que:SI1()os. The full 
oresenrea in Appendix A. 
first were to the aelno:!!raOhl details 
respondents. These questions related to their gender, age and standards. 




fifth y ... .:'uv'u asked they found most the that needed 
sixth to ninth to their use of their school library 











use of the public library their sral:mcm with The seventleentn 
to their use sources of information. 
3.6 public library questionnaire 
second questionnaire was dm~cte:d at the adolescents using Park 
The public library questionnaire of questions. The full questionnaire 
is presented in Appendix B. 
The first questions were posed to demographic data from the 
VIZ. and fourth question was asked to 
determine extent public membership. fifth investigated the 
reasons why were the The 
established the of the respondents' satisfaction with 
eighth ninth to what library should to attract of 
age group. The and questions to the they mostly 
borrowed, while twelfth, thirteenth and fourteenth questions related to 
books. fifteenth question was to the reasons why they do or do not 
Observations 
In to surveys, was to on her as 
librarian-in-charge Grassy for ten During these years 
contact was up with many users, The 
was thus able to apply a deal first hand observations and practical 












FINDINGS: THE HIGH OJ"'-'.'U''"' SAMPLE 
4.1 Introduction 
The high school in study is situated near to public When the 
was conducted in 1998, the school had a school library and a teacher-librarian . 
.;o...,UVVL library was as a by 
. librarian who taught In teacher-librarian the school and the 
school library was renamed the media centre. The book was donated to CAFDA 
and with computer equipment. At present, the school uses the public library 
for access to books. Teachers occasionally bring learners to the public for 
"library periods" during which the public library staff teach the how to use 
various materials. Many of the the public library after school 
to work on study, borrow library use 
photocopy play or to .;ov .......... ..:o"'. 
4.2 The demographics of the high school sample 
TT'H •• C'Pl.fPTl questionnaires were handed out and all were as was 
controlled environment of was thus a 100% 
response rate. Thirty one (Le. 54,4%) of the respondents were female and 26 (i.e. 
45,6%) were male. 











Table 3 The age and standard distribution of the school sample 
Age 13 Age 14 Age 15 Age 16 Total - -
Std. 6 (Or. 8) 7 7 3 4 21 -
Std. 7 (Or. 9) 0 6 6 1 13 -
Std. 8 (Or. 10) 0 0 7 5 12 
IStd. 9 (Or. 11) 0 0 0 11 11 
jTotal 7 13 16 21 57--, -
Their age and standard distribution show that some learners were in lower standards 
for their ages, e.g. there were three 15 year olds and four 16 year olds in standard six. 
One possible reason for this could be that these individuals were held back due to poor 
academic performance, although some could have entered school at a later age. 
4.3 Projects 
Question four was asked to determine the number of projects the sample had to do for 
school that year. The responses are illustrated by Figure 3: 
Fig. 3. Frequency of projects. 
ONE / WEEK (3.5%) 
I 











It was surprising to find that 14% of the respondents said that they have not done any 
projects so far that year, as the survey was conducted after the June holidays. By that 
time of the year, half of their year's work should have been completed and all learners 
are required to do projects as part of their curricular requirements. It could be that 
these respondents used different terminology, and misunderstood what was meant by 
"projects". The majority of respondents (68,4%) did one project per month, which is a 
reasonable number of projects that high school learners could be expected to do. 
4.4 Where project information was found 
In response to question five, respondents indicated where they found most of the 
information they needed for school projects/themes. The result is illustrated by figure 
4: 
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4.8 Public library membership 
In response to question ten, respondents had to indicate whether or not they were 
members of a public library. The results are shown in Figure 8. 













§]] FEMALE IE] MALE 
NO 
8.IJ TOTAL 
An overwhelming majority indicated that they were public library members (82,5%). 
Surprisingly, a greater percentage of males (88,5%) than females (72,5%) said that 
they were members. Seventeen comma five percent of the respondents said that they 











4.9 The use of the public library for information for projects 
In response to question eleven, the respondents indicated whether or not they used the 
public library for infonnation for their projects or themes. The responses are 
illustrated by Figure 9. 















o ,11.5% 8.8% 
[~·s. ,~;~;:· · · Ifl 
SOMETIMES 
E--I MALE 
0.0% 0.0% 0.0% 
NO 
"" :":'" TOTAL 
-I 
An overwhelming 91,2% of respondents indicated "yes" to the question. Together 
with the 8,8% who used the library only sometimes, this added up to 100% of 
respondents. None of the respondents indicated that they did not use the public library 
for infonnation for their projects and themes. A greater number of respondents 
indicated that they used the public library, compared to the number who indicated that 
they were library members. In the case of the males, the "yes" group equalled the 
number who said that they were library members (88,5%). However, for the females, 












4.10 Whether the public library had the information required for projects 
In response to question twelve, respondents indicated whether or not the public library 
had the information they required for their projects. The responses are illustrated by 
figure 10: 
Fig. 10. Whether the public library had the information required for projects : 








,JII::::[lo .O%~ 0.0%0.0%0.0% 
MOST INFO SOME INFO NO INFO 
L ____ _ t.: FEMALE l2J MALE EJ TOTAL 
Of the respondents, 33,3% (a third) indicated that the public library had all their 
required information and 63 ,2% indicated that the public library had most of their 
required information. None of the respondents indicated that the public library had 












4.11 Ranking of satisfaction with the public library 
In response to question thirteen, respondents had to rank their satisfaction with the 
public library's ability to meet their infonnation requirements. The results are shown 
in Figure 11. 








VERY SATISFIED SATISFIED NEITHER DIS/SATISFI 
r:a FEMALE Em MALE 2El TOTAL 
The figures illustrate a very high degree of satisfaction with the public library. While 
the majority of respondents indicated that they were either very satisfied (42,1%) or 
satisfied (42,1 %), none of the respondents indicated that they were dissatisfied or very 
dissatisfied with the public library. A higher percentage of females than males was 
"very satisfied", while a higher percentage of males than females did not respond. 
In response to question fourteen, respondents explained their ranking. For many 
respondents, the fact that the public library had the required infonnation was an 
important reason for their satisfaction. That they could get friendly and helpful 











The neither satisfied nor dissatisfied group also raised issues that they felt strongly 
about. These were the same issues that were important to the other groups: i.e. they 
required information and assistance: 
"You hardly ever find the information you need. The library should have more books 
containing information that will suit our needs when it comes to projects (pictures 
especially) More photocopy machines are needed . The library must create projects to 
keep the community and children busy." (Girl, 15 yrs, Std . 8) 
"Sometimes there are not enough books which relates to a certain subject and being 
close to a school one tends to wait for books that are needed." (Girl, 16 yrs, Std 9) 
"You don't always find what you need. There are things you find but are out-dated . 
When the project requires modern information, you seldom find it in the library. A 
library is a place you find information. Not only that but it also needs computers for 
updated information and on which you can do / print your projects . A library is there 
for the public and must supply the public's needs. Librarians provides a service to the 
community and needs to be friendly. This is a major lack at the public library. When 
you ask for help it is as if its a bother for the librarian to help you." (Girl , 16 yrs, Std 
9) 
It was clear that different respondents experienced the public library in different ways. 
While many found that the library met all their requirements , others felt the library fell 
short. This was also evident in their view of the librarians ; while some found them 
friendly and helpful , others did not. Their views of the library are thus very subjective, 
and differed from person to person. On the whole, however, more positive, than 
negative sentiments were expressed. 
It is notable that the female respondents were more likely to express themselves, 











4.12 Reasons for using the public library 
In response to question fifteen, respondents indicated whether they used the public 
library for projects only or for reasons other than projects. The responses are illustrated 
in Figure 12. 
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NO RESPONSE 
illlliJ TOTAL 
The majority of respondents (75,4%), both male (76,9%) and female (74,2%), 
indicated that they used the library for reasons other than projects, while 22,8% 
indicated that they used the public library for projects only. The differences between 
the genders are insignificant. 
Of those who used the library for reasons other than projects, the majority used the 
library to borrow books to read. The next most frequently cited reasons were to read 
books in the library, to photocopy or to study. Other reasons for using the library 
were: 











"To find an interesting book or the newspaper." (Girl, 14 yrs, Std.6) 
"I look at artwork in the library." (Boy, 16 yrs, Std.9) 
"Socialising with friends and forming study groups." (Girl , 16 yrs, Std 9) 
"To meet girls and friends." (Boy, 16 yrs, Std. 9) 
4.13 The use of the public library during the last school holidays 
In response to question sixteen, respondents indicated whether or not they used the 
public library during the last school holidays. The responses are shown in Figure 13: 
















The figures illustrate a relatively low level of use of the public library by the 
respondents during school holidays. Fifty four comma eight percent of the female 
respondents and 61,5% of the male respondents did not use the library during the 
school holidays immediately preceding the survey. Only 42,1% of the respondents 
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FINDINGS: THE GRASSY PARK LIBRARY SAMPLE 
5.1. The demographics of the Grassy Park Library sample 
One hundred and fifty eight questionnaires were handed out to a random sample of 
adolescents aged 13 to 16 who visited Orassy Park Library during the weeks following 
the June 1998 school holidays. The public library was extremely busy while the 
survey was conducted, and proved to be a less controllable environment than the 
school. It was difficult to monitor whether or not respondents handed back their 
questionnaires before leaving the library. Of the 158 questionnaires handed out, only 
1 18 were returned. Of the 118 questionnaires returned, three were unusable as two 
respondents were of the wrong age, while one respondent did not state his age. Only 
115 of the responses were useable. There was thus a 72,8% response rate. There were 
80 female (69,6%) and 35 (30,4%) male respondents. There were far more female 
than male respondents as there were more females than males using the library and the 
females were more likely than the males to complete and return their questionnaires. 
The respondents' age and standard distribution are illustrated by Table 4: 
Table 4 Library sample's distribution by age and standard 
Age 13 Age 14 Age 15 Age 16 Total 
Std. 4 (Gr. 6) I 
j 
2 0 0 0 2 
Std. 5 {Or. 7) 11 2 0 0 13 
Std. 6 (Or. 8) I 19 13 2 0 34 
Std. 7 (Or. 9) 1 11 12 5 29 
Std. 8 (Or. 10) 0 0 4 14 18 
Std. 9 (Or. 11) 0 0 0 18 18 
IStd 10 (Or. 12) 0 0 0 1 -----.L 











As in the case of the school sample, the age and standard distribution also show that 
some learners were in lower standards for their ages, e.g. there were two 13 year olds 
in standard four and two 14 year olds in standard five. As in the case of the school 
sample, these individuals could have been held back due to poor academic 
performance, although some could have entered school at a later age. 
5.2 Public library membership among the respondents 
Question four was used to determine the percentage of library members among the 
respondents. The responses are illustrated in Figure 14: 











1.3% 2. 1.7% 
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@dl TOTAL 
Of the library respondents, 67% were members, while 31,3% were non-members. The 
disparity between the males and females is significant, with 42,9% of the males and 
77,5% of the females indicating that they were members of the library. The figures 
illustrate that a significant number of non-members (31,3% of the respondents) was 











5.3 Reasons for being in the public library 
In question five the respondents were asked to choose among several options, their 
main reason for being in the library on the day that they filled in the questionnaire. 
Many respondents chose more than one reason, thus considerable overlapping took 
place, e.g. one respondent might be in the library to borrow books, work on a project 
and socialise. The responses are shown in Figure 15: 
Fig. 15. Reasons for being in the public library: comparison by gender. 
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(Other: studying; meeting somebody; to stimulate my mind; occult for personal 
reasons and to see the library "boy") 
It is significant that 77,4% of the respondents were in the library to work on projects, 
while 48,7% were in the library to borrow books. The figure is an indication of the 
great extent to which the public library is used for curricular requirements by the 











borrowing books (10% difference), while a slightly higher percentage of males 
compared to females, worked on their projects (3,7% difference). 
5.4 Ranking of satisfaction with the public library 
In response to question six, respondents had to rank their satisfaction with the public 
library's ability to meet their needs. Figure 16 shows the responses: 
Fig. 16. Ranking of satisfaction with the public library: comparison by gender. 
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There were far more respondents in the "very satisfied" and "satisfied" categories 
(73,9% in total) than in the dissatisfied categories. Gender differences are once again 
evident. Among the females, "very satisfied" was the biggest category, while the 
majority of males chose "satisfied". The most frequent explanation given by the 
respondents for choosing these categories was that they could find their needed 












"It has everything I need for my projects or books that I want to read." (Girl, 14 yrs, 
Std. 6) 
"You always get the information what you are looking for and I am always satisfied 
when I walk out of this library." (Girl, 15 yrs, Std. 8) 
"Every time my teacher gives me a project I come to this library and I find everything I 
need. This library has always helped people getting information and I thank the library 
for this." (Boy, 13 yrs, Std. 5) 
The service they received from the staff was also frequently mentioned, as illustrated 
by the following quotations: 
"The librarians are very helpful." (Girl, 16 yrs, Std. 9) 
"I find this library very satisfied, because of their good service and they always try to 
give you as much information as possible." (Girl, 14 yrs, Std. 7) 
"The way the librarians is, they don't get cross if you ask for information." (Girl, 16 
yrs. Std. 8) 
The fact that the library is well organised was also offered as explanation: 
"Everything is organised and everything is in order and it is a pleasure to visit this 
library." (Girl, 14 yrs, Std. 6) 
"The books are easy to find and there are always books for information." (Girl, 13 yrs, 
Std. 5) 
Other explanations offered were: 
"I like it here." (Girl, 13 yrs, Std. 6; Girl, 14 yrs, Std. 6) 
"It is very nice." (Girl, 16 yrs, Std. 9) 
"The library has the books I am interested in." (Girl, 13 yrs, Std. 5) 
"Because there is lots of place for children to be in." (Girl, 13 yrs, Std. 5) 
"It's clean." (Boy, 15 yrs, Std. 7) 











"Because it's still and you know where the books are." (Boy, 16 yrs, Std. 7) 
One respondent who chose the satisfied category raised several issues which would 
indicate that she experienced various degrees of satisfaction and dissatisfaction with 
using the public library: 
"The reason why I am not very satisfied is because sometimes I can't find books and 
the library does not always have the books and information I need. Sometimes I want 
to take out the books, but see that I cannot take them. The library supplies me with 
most of the books I need. The librarians are also very helpful but sometimes do not 
direct me properly to the books I need. But I understand how tired they are and don't 
expect 'smiling faces' all the time because some of the kids are very naughty and they 
have to talk to them all the time." (Girl, 13 yrs, Std. 6) 
The respondents who were neither satisfied nor dissatisfied, mostly had problems with 
the book stock: 
"They should get new books to read." (Girl, 13 yrs, Std. 6) 
"They do not have enough books that I am interested in." (Girl, 13 yrs, Std. 6) 
"It is big but does not sometimes has the books I require therefore I must go to another. 
I think it should get more books" (Boy, 16 yrs, Std. 8) 
"They never have the books you need (totally outdated)" (Girl, 16 yrs, Std. 9) 
Examples of explanations offered by the neither satisfied nor dissatisfied group were 
the following: 
"This library is too small. When I come here most of the time there is no place to sit 
and study. It is always full." (Boy, 16 yrs, Std. 8) 
"We want to have access to computers." (Boy, 15 yrs, Std. 7) 











"The CDs and movies are not really interesting and are mostly for 'older people"'. 
(Girl, 16 yrs. Std. 9) 
"No computers, here's no discipline, here's no silence. The library got to have more 
volunteers to guide the children and people for what they are looking for." (Girl, 16 
yrs Std. 7) 
"There's never enough information. The book range isn't wide. No colour-copier." 
(Girl, 16 yrs, Std. 9) 
The very dissatisfied group consisted of two respondents . The one respondent offered 
no explanation for his answer, while the second respondent said that the library was 
too quiet. (Girl, 16 yrs, Std. 7) 
5.5 Meeting the needs of adolescents 
In question eight, respondents were asked what the library should do to meet the needs 
of people in their age group. This was an open-ended question and respondents could 
write down whatever they wanted. The respondents raised a wide range of issues that 
were important to them. The females were, once again, the more vocal group. 
Most of the respondents suggested programmes which they felt would attract the 
youth; such as the following: 
"Have more workshops about teenage pregnancy, drugs, alcohol, etc." (Girl, 15 yrs, 
Std. 8) 
"Every holiday you should have more activities, right through the holiday." (Boy, 13 
yrs, Std. 5) 
"They can have a programme or go to schools and have a programme so the teenagers 
can explain their needs. The state that the world is in now the teenagers need more 











The next most frequent suggestions were for more books: 
"They must get more books on how to choose your career." (Girl, 16 yrs, Std. 8) 
"More international books." (Girl, 16 yrs, Std. 9) 
"Get more exciting books about mysteries." (Girl, 13 yrs, Std. 6) 
"Get more educational books." (Girl, 14 yrs, Std. 5) 
"Get more teenage books." (Girl, 14 yrs, Std. 7) 
"Some of the books need to be updated, in that way we are able to keep in touch with 
the rest of the world who live in the modern and fast lane." (Girl, 16 yrs, Std. 9) 
Requests relating to information, schoolwork and projects were also frequent: 
"They should provide more information for us." (Girl, 16 yrs,. Std. 8) 
"Help them to cope with their schoolwork, e.g. projects." (Girl, 16 yrs, Std. 8) 
"To help each other if we have any problems with homework or anything else." (Girl, 
15 yrs, Std. 6) 
"Have classes for students who have trouble with certain subjects that they don't 
understand at school." (Boy, 16 yrs, Std. 8) 
Audiovisuals were the next most frequently mentioned category: 
"More up to date CDs, cassettes and videos" (Girl, 13 yrs, Std. 6) 
"Update musical section." (Girl, 16 yrs, Std. 9) 
"More movies and everything else." (Girl, 16 yrs. Std, 10) 
Computers were also frequently requested: 
"Supply computers for the students, i.e. for projects, etc." (Girl, 14 yrs, Std. 7) 
"Let us play on the computers." (Boy, 13 yrs, Std. 6) 
"Have access to computers for those who don't have their own personal computer." 











Other suggestions ranged from the fantastic to the practical: 
"Get more sexy young librarians (boys)." (Girl , 16 yrs, Std. 9) 
"More fun and excitement." (Girl, 14 yrs, Std. 7) 
"They should be there to answer questions that are asked." (Girl, 16 yrs, Std. 9) 
"Play soft music. " (Girl, 14 yrs, Std. 7) 
"They should make it fun for the children." (Girl , 16 yrs, Std. 9) 
"Just help us if we need help." (Girl, 13 yrs, Std. 6) 
"To take care of the books and to keep the books safe." (Boy, 16 yrs, Std. 7) 
Some of the respondents felt it was not necessary for the library to take any measures 
to attract the youth: 
"I think it has already succeeded in that respect." (Girl, 16 yrs, Std. 9) 
"It already meets our standards." (Boy, 13 yrs, Std. 5) 
"Nothing, I think they are already well balanced and functiona1." (Girl , 14 yrs, Std. 6) 
5.6 Programmes chosen by the adolescents 
In question nme, the respondents were required to choose from specific options, 
programmes or workshops directed at their age group that they would attend if held at 
the library. They could choose as many as they wanted to. The responses are 












Fig. 17. Programmes chosen by the adolescents. 
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A B C 0 E F G H J K 
A: How to use various resources to find information on projects/themes 
B: Birth control, safe sex and relationships 
C: Career information/guidance 
D: How to start your own business 
E: Family life, caring for children and marriage counselling 
F: How to handle personal problems, e.g. peer pressure, teenage pregnancy 
G: Health matters 
H: Gangsterism, violence and crime 
I: Human rights, consumer affairs and legal matters 
J: Drugs and alcoholism 
K: Other: computer course; computer technology; communication between 
parents and teenagers; abusing people; talks with teenagers about daily happenings like 
date rape; harassment 
The high ranking of programmes on using various resources to find information for 
projects indicated that this was a primary concern for a large nwnber of the 











problems, like drugs and alcoholism, but there was a higher interest in personal 
matters e.g. birth control, safe sex and relationships, career information/guidance and 
how to start your own business. 
5.7 Items most frequently borrowed from the public library 
In question ten, the respondents had to choose the items they most frequently 
borrowed from the library. The results are shown in Figure 18: 
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The category of items most frequently borrowed was books, selected by 83 ,5% of the 
respondents. Even non-members indicated that they borrowed books, as a high level 
of interlending took place among the adolescents. A higher percentage of female than 
male respondents borrowed books, records, tapes and CDs, while a higher percentage 











5.8 Items and facilities that the adolescents wanted 
In response to question eleven, respondents had to state which items or facilities they 
would like to see more of in the library. This was an open-ended question and 
respondents could state whatever they wanted. Seventy one of the respondents, 50 
females and 21 males, answered the question. The response rate was thus 61,7% The 
most frequent requests are illustrated in Figure 19: 
Fig. 19. Requests for items/facilities by the adolescents: comparison by gender. 
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KEY 
A: More books 
B: Computers 
c: More videos 
D: More CDs 
E: More photocopiers 
F: Music in the library 
G: More cassettes/tapes 
H: More information 
1: Movies 
J: More Afrikaans books 
K: More toilets 
Other: Career projects, television, workshop prominently displayed, sport activities, 
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5.9 The kinds of books the adolescents most often borrowed 
In question twelve, the respondent had to choose the kinds of books they most often 
borrowed from the library. Their choices are illustrated in Figure 20: 
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A: Books that you enjoy reading, e.g. stories 
B: Books needed for school purposes 
c: Books relating to work interests 
D: Books relating to hobbies and sport 
E: Books that help you deal with personal problems 
F: Other ("boys", "stories that impact on my daily life", "medical e.g. diseases", 
"witchcraft", "books that give me confidence") 
The majority of females (52,5%) indicated that they most frequently borrowed books 
that they enjoyed reading, while the males (40%) most frequently chose books needed 
for school purposes. This suggests a difference between recreational and utilitarian 











5.10 Kinds of books the respondents wanted more of 
In question thirteen, the respondents had to state which kinds of books that they would 
like to see more of in the library. This was an open-ended question. 
From the responses it could be seen that some respondents in all age groups read fairly 
widely, while others have limited taste. The difference between males and females 
could once again be observed. Females asked for romances, specific series, e.g. Sweet 
Valley, and authors, e.g. Judith Krantz and Danielle Steel, while the males had more 
general requests, e.g. project books and adventure books. While the females enjoyed 
the kinds of books that the males enjoyed, e.g. mysteries, thrillers and horror, e.g. 
Point Horror, the males did not read the books that the females enjoyed, e.g. romances. 
The following quotations are a sample of the requests of the respondents: 
"Teenage love stories" (four respondents) 
"More horror books" (four respondents) 
"More romances" (three respondents) 
"Modern books" (Girl, 16 yrs, Std. 9) 
"Sports books and a wider variety of thrillers" (Girl, 14 yrs, Std. 7) 
"Adventure and comedy; cartoon books" (Boy, 15 yrs, Std. 8) 
"More science fiction" (Girl, 13 yrs, Std. 5 and boy 13 yrs, Std. 6) 
Specific series and authors asked for were the following: 
Sweet Valley (20 girls), Point Horror (4 girls), Sweet Dreams (2 girls), Goosebumps (2 
girls), Bunty magazines (1 girl), Reenboogrant (1 girl), Ballet School (1 girl), Raven 
Hill (1 girl), Asterix and Obelix (1 girl), Christopher Pike (1 girl), Danielle Steel (1 











Books needed for school purposes were also requested. Respondents wanted books on 
slavery, health, Nelson Mandela, Princess Diana, animals, career books, marine life, 
drugs, science, history and geography. These were all project topics, and they were 
mainly requested by the males. Although the library had coverage on all these topics, 
the concentrated demands when projects were in progress, meant that there were never 
enough copies to go around. 
Seven asked for sports books and magazines; with three asking specifically for car 
books and magazines. 
Music books were also frequently requested: 
"Music including musical scores" (Girl, 16 yrs, Std. 9) 
"I like to see books of gangster rappers." (Boy, 16 yrs, Std. 8) 
"Life stories of singers and rappers (except Tupac Shakur because he swears too much 
and he sucks)" (Girl, 13 yrs, Std. 5) 
Other requests were: 
"Occult" (Girl, 16 yrs, Std. 9) 
"More soccer books and movie stars and about their careers." (Boy, 13 yrs, Std. 5) 
"New art books" (Girl, 16 yrs, Std. 9) 
"Books on sexuality" (Boy, 16 yrs, Std. 8) 
"Books about relationships and teenagers." (Girl, 16 yrs, Std. 7) 
One respondent was satisfied with the book collection and said that everything that she 
could think of was already in the library. However, there was a clear need to 
constantly update library materials to meet curricular requirements and changing 











5.11 Frequency of books read by the respondents 
Question fourteen required that respondents chose among specific options how 
frequently they read books. The results are illustrated in Figure 21 : 
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A surprisingly high number (49,6%) of respondents indicated that they read more than 
one book per week, while only 0,9% indicated that they read no books. However, 7% 











S.12 Reasons for reading 
In question fifteen, respondents had to state their reasons for reading. This was an 
open-ended question. The responses were categorised according to the following 
categories: enjoyment; education and self-improvement; cases where respondents said 
that they enjoyed reading, but qualified their statements by pointing out the 
educational and self-improvement benefits of reading (qualified enjoyment); and 
finally, miscellaneous reasons. The results are illustrated by Figure 22: 
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The majority of respondents (30,4%) indicated that they read for enjoyment. Among 
the females, the majority of female respondents indicated that they read mainly for 
educational value and self-improvement (30%) or enjoyment (27,5%) or qualified 
enjoyment (20%). On the other hand, the majority of males indicated that they read 
mainJy for enjoyment (37,1%), while lesser numbers read for education and self-
improvement (17,1%) and qualified enjoyment (11,4%). Although more females 
(7,5%) than males (5,7%) indicated that they did not read, a very high percentage of 
males (20%) compared to females (3,8%) did not respond to the question. 
Some of those who read mainly for enjoyment gave their reasons as follows: 
"I enjoy it every minute." (Boy, 16 yrs, Std. 8) 
"I enjoy reading although I am not that clever." (Girl, 14 yrs, Std. 6) 
"I enjoy a good story and a good joke." (Girl, 14 yrs, Std. 7) 
"I always read. I like the cool stories." (Girl, 13 yrs, Std. 5) 
Some of those who read mainly for educational benefits and self improvement, 
explained their motives as follows: 
"To improve my language and to understand." (Girl, 14 yrs, Std. 7) 
"To build my vocabulary." (two girls, 13 yrs, Std. 6) 
"It helps me with my pronunciation of my words and the way I use them In a 
sentence." (Girl, 16 yrs, Std. 8) 
"I want to learn to read fast and be better in English and Afrikaans." (Girl, 13 yrs, Std. 
6) 
"It teaches you many things." (Boy, 13 yrs, Std. 5) 
"It makes you wise." (Girl, 13 yrs, Std. 6) 
"It helps me with my work and other stuff." (Girl, 15 yrs, Std. 7) 
"You must read to become something in life." (Girl, 15 yrs, Std. 7) 


















































DISCUSSION OF FINDINGS 
6.1 Introduction 
The objective and scope of this research was to explore and identify the library usage 
and reading behaviour of the adolescents in Grassy Park and to investigate the types of 
needs that they might have and how they go about to satisfy these needs. It is within 
this context that the research findings will be discussed. 
6.2 The demographics of the two sample groups 
The composition of the two sample groups differed considerably. The school sample 
was a fairly homogeneous group, as schools generally tend to attract pupils from more 
or less similar backgrounds. The public library sample was much more heterogeneous. 
The respondents came from a wide range of schools from both inside and outside 
Grassy Park. They included both primary and high school learners. From observing 
the respondents, it could be seen that their academic abilities and the quality of 
schooling which they received varied considerably. 
Some of the respondents experienced difficulties in answering all the questions. Some 
respondents, especially males, were unable and/or unwilling to answer the open-ended 
questions which required them to construct their own sentences. It could be that they 
were either indifferent or lacked the confidence or vocabulary to articulate their 
thoughts and feelings. Where they answered questions, they experienced problems 











































6.3 Public library membership 
Of the school sample, 82,5% (88,5% males and 77,4% females), indicated that they 
were members of the public library. The principal and teachers actively encouraged 
their learners to join the public library, as they were aware of the shortcomings of their 
school library. The learners also regularly visited the public library during class visits . 
On the other hand, the public library sample, with its more heterogeneous user make-
up, differed considerably. Only 67% (42,9% male and 77,5% female), of the public 
library sample, were library members. Notably, less than half of the male respondents 
who were using the library, were members of the library. 
6.4 The use of the public library 
The respondents used the public library for a variety of purposes, with curricular 
requirements emerging as the dominant reason for both genders. Among the high 
school sample, 91,2% indicated that they used the public library for projects and 8,8% 
used it "sometimes". This is extremely high, especially when compared to Spreadbury 
and Spiller's London finding (1999:9) where 56% of respondents indicated they used a 
public library, 15% used it "sometimes" and 29% did not use a public library at all. 
The difference is due to the fact that British schools are required to provide adequate 
learning resources to underpin National Curriculum teaching (Spreadbury and Spiller, 
1999:3). As a result, there is less reliance on public libraries to meet curricular 
requirements. 
Of the school sample, 22,8% indicated that they used the public library for projects 
only while 75 ,4% indicated that they used the library for other reasons as well. Of 























































some or none 
It was not seen as 


















The situation at this school library is not unique, as other researchers e.g. Radebe 
(1997), Olen (1997), Overduin and De Wit (1986) raised similar concerns about 
school libraries in "coloured" and "black" schools in South Africa. On the other hand, 
Mniki (1995 :52) found that the media centre at Vela Secondary School in Transkei 
was well utilised , which indicates that there are some exceptions to the rule. 
6.7 Comparison of the use of the public library with the use of the school 
library 
The public library is used to a much greater degree than the school library by the 
respondents in the school sample. This is illustrated by figure 23. 
Fig. 23 The school sample: comparison of the use of the school library with the use of 
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SATISFIED NEITl1ER DIS/SATIS DISSATISFIED VERY DISSATISFIED NO RESPONSE 
en SCHOOL LIBRARY "TI PUBLIC LIBRARY 
The low level of use of the school library was closely related to the lack of satisfaction 
with the school library. Large numbers of the school sample were either dissatisfied 
(14%) or very dissatisfied (26,3%) with their school library. Even those respondents 
who were very satisfied (5,3%) or satisfied (15,8%), pointed out the shortcomings of 
their school library, e.g. the poor quality, inappropriate and out-dated books that were 
available in the school library. The learners were unhappy with their school library 
and not motivated to use it. Generally, the females were more negative than the males 
in their perception of their school library. 
However, when the levels of satisfaction with the public library were compared for the 
school and library samples, the school sample showed a higher level of satisfaction 











Fig. 25. Levels of satisfaction with the public library: the school sample compared 
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A likely reason for the higher rate of satisfaction with the public library by the school 
sample, could be because the school sample were first asked questions about their 
school library. When they were asked questions about the public library, they could 
compare it with their school library and the public library received much better 
reVIews. On the other hand, the respondents in the public library sample were using 
the library when they were asked to complete their questionnaires, and some of them 
were experiencing the frustrations of finding information. They were not expected to 
compare the public library with their school libraries. It is thus understandable that 
they would be less positive than the school sample. 
The few respondents who were dissatisfied or very dissatisfied, mainly had problems 
with the public library'S lack of ability in meeting their curricular demands. One of the 
reasons for this is suggested by Fourie's finding (1996:208) that the provision of 
information to learners was mainly hampered by a high demand for information on the 
same topic concentrated at specific times and a lack of available material. In her study 











59,1 % of public librarians surveyed in the Pretoria-Verwoerdburg municipal areas 
reported that they were not always able to assist secondary-school learners in finding 
information. Another reason could be that the schools seldom inform the public 
library about forthcoming projects. Consequently, librarians are unable to collect 
suitable materials beforehand. 
Another factor which affected the less satisfied group, was the problem of noise and/or 
lack of discipline in the library. This proved to be a sensitive issue and a bone of 
contention among all age groups. Noise appeared to be subjective and while some 
people found the library too noisy to study at times, others found it relatively quiet, 
and wanted music, fun and excitement in the library. The library is an open plan 
building and often overcrowded. Besides borrowing books, people use the library for 
a variety of reasons: to study, to work in groups on projects, to meet each other, to 
conduct business, to read, to chat or to escape boredom. People receive phone calls on 
their cellphones, babies cry, toddlers fight and run around and grown ups catch up on 
gossip , all while using the library. Under these circumstances most people find it 
difficult to engage in serious studying. Although the staff generally try to keep the 
noise level down to a minimum, it does sometimes reach unacceptable levels, 
especially when the library is overcrowded. While one would hope that the 
community itself would become more considerate in their behaviour towards each 
other, it is umealistic to expect complete silence. 
6.9 The borrowing habits of the adolescents 
Books were the single category of materials most frequently borrowed from the 
library. Among the library sample, even non-members indicated that they borrowed 
books, as a high level of interlending took place among the adolescents. Often 











members, or they would lend each other books. Cherland (1994: 1 00) found in her 
study (in Canada) that girls sometimes borrowed books in order to lend them out. 
The female respondents borrowed more books, records, CDs and tapes than the males, 
while the males borrowed more magazines and videos than the females. In response to 
the question of what items or facilities they would like to see more of in the library, 
18,2% (21,2% females and 11,4% males) indicated that they wanted more books in the 
library, e.g. career books, mysteries, educational books, teenage books and "updated" 
books. Computers and audiovisuals were the next most frequently mentioned 
category, with respondents asking for more up to date CDs, cassettes and videos . In 
comparison, the London respondents of Spreadbury and Spiller's research, (1999: 13) 
asked for "more up to date books" (selected by 52%), 39% wanted more computers 
and 20% wanted more tables and chairs. "Other" suggestions included "advertising 
new books in the library within the school" and "allowing pupils to suggest new 
books". From these responses, it can be deduced that the needs and interests of 
adolescents are often similar, irrespective of where they might live. 
The figures for borrowing non-book materials by the Grassy Park respondents are 
generally low. The fact that so few of the respondents borrowed non-book material, is 
not surprising, considering their opinion of these collections. Many of them perceived 
the audio-visual collection as outdated and not according to their taste. They felt that 
these items were more suitable for "older people's" taste. Many urged the library to 
cater for their taste as well. The adolescents had a perception that they were being 
discriminated against by the library in the provision of non-book materials. 
Only 7% of the adolescents indicated that they borrowed magazines. This is far below 
the levels reported among adolescents in the USA. In the USA, magazines are more 
popular than books among adolescents (Jones, 1992:30). From observing local 






































Considering the high value that the adolescents placed on curricular information, and 
the degree to which they used the public library for curricular purposes, it might come 
as a surprise that the majority most often borrowed books that they enjoyed reading, 
rather than books required for school purposes. The reason was that the books needed 
for school purposes were mainly used in the library. Only the "early birds" tended to 
be able to find books for their projects on the open shelves. Due to limited sources 
and high demand, the library keeps a core collection of project books in the reference 
and study area for in-house use only. This practice ensures that unlimited numbers of 
users have access to at least some of the required project information. The reference 
materials and pamphlet collections can also be used only in the library. Some learners 
worked in groups in the library, while others made photocopies and used the 
information at home. 
The policy of keeping a core collection of project books for in-house use only, is not 
popular among a number of teachers, learners and parents, who feel that they need to 
take the books home in order to use them properly. Reasons given to the staff for this 
preference were usually that the library was too full, the photocopy queues were too 
long, they did not have money for copies or they simply preferred to use the material at 
home. However, if these books were allowed to circulate in the first place, large 
numbers of users would not have access to these items. Overnight loans do not help, 
as it has been found that people tend to keep the books for as long as the projects are in 
progress. These materials also do not have long life-spans due to heavy wear and tear. 
The shortage of vast numbers of project books remains a cause of dissatisfaction 
among the users concerned, which the public library cannot solve on its own. Co-
operation between schools and public libraries is essential in addressing problems 


































indicated that they most frequently borrowed books needed for school purposes. On 
the other hand, an analysis of the reasons the library sample gave for reading, points to 
differences in the conscientiousness of the genders. While a large percentage of male 
respondents (37,1%) indicated that they read mainly for enjoyment, many of the 
females expressed their concern about their education and indicated that they read 
mainly for educational value and self-improvement (30%), or they qualified their 
enjoyment by pointing out the educational value of reading (20%). They were very 
much aware of the educational benefits of reading, especially as far as English as a 
subject was concerned. The fact that this community largely changed from Afrikaans 
to English speaking is evident by the large number of adolescents who commented that 
reading improves their vocabulary and English skills. 
Mniki (1995 :48) also found in her research that several learners stated that they read 
English books to "improve their vocabulary" or to improve their "reading". The 
respondents in Mniki's research were mainly Xhosa speaking and like some of the 
adolescents in Grassy Park, spoke English as a second language. As Hugo (1996:90) 
found, where children used a language that is not their own, their competence in their 
second language (in this case, mostly English) was closely related to the development 
of their reading. This was found to have a positive effect on their learning of other 
subjects as well. 
In spite of socio-economic, educational and cultural disadvantages, and heavy school 
related workloads (projects, homework and studying) and although many of the 
respondents were in the library specifically for curricular-related needs, it was clear 
that a significant number of the respondents were also recreational readers who 












































Among the school sample, a third (33,3%) indicated that the public library had all their 
required information and 63,2% indicated that the public library had most of their 
required information. None of the respondents indicated that the public library had 
none of their required information. Among the same sample group, 54,4% of 
respondents indicated that they could only find some of their required information in 
their school library, while 38,6% indicated that they could find none. Fifteen comma 
four percent said that they found most of their information in the school library, while 
none of the respondents indicated that they could find all their information in their 
school library. In Spreadbury and Spiller's research (1999:43), 18% of their sample 
said that they "always" found information, and 56% found it "most of the time" at their 
school library. If one compares these results, the Grassy Park school sample reported a 
higher success rate in meeting their curricular requirements at the Grassy Park Library, 
while their school library has a lower success rate than the school libraries investigated 
by Spreadbury and Spiller. 
From observing the adolescents it could be seen that large numbers experienced 
difficulties and frustrations in finding information. The library staff at Grassy Park 
Library often observed that when learners complained about a lack of information 
available to them, the problem was seldom a lack of available information, but more 
often a lack of ability among learners to access the available information. Learners 
often displayed an inability or unwillingness to use basic reference tools, which points 
to shortcomings in information skills teaching or the lack thereof. Some adolescents 
appeared to lack the skills to select relevant information needed for the topics that they 
were researching and simply copied large extracts from encyclopaedias. Some could 
not understand their tasks or understand what they were reading. Learners often 
required intensive assistance from librarians and/or wanted the librarians to explain the 
subject matter to them. In the survey, respondents frequently expressed requests 





































has shown that children who have not been read to and have not had access to books 
and stories are at a disadvantage when they enter school (Olen, 1996:82). This 
disadvantage becomes apparent when learners are required to do reading for their 
projects and fail to understand the content of their reading matter. Understanding 
fiction, non-fiction and reference works often presupposes certain background 
knowledge from the reader. If that background knowledge is absent, the reader is 
unlikely to understand much of what slhe reads. This makes academic support and 
intensive assistance very important to these adolescents. 
Although only 2,8% of the library respondents specifically asked for more Afrikaans 
books, Afrikaans speaking learners often complained to the library staff that the 
information that they required for projects were only available in English. This 
problem is expressed by Baker (1994:6-7) who argues that "if culture and language 
construct thought, even apparently straightforward text can disempower children who 
come from language and class backgrounds which do not match their reading matter". 
Olen (1996:83) found that English second language pupils may decode text 
satisfactorily, but experienced problems with comprehension, especially when the 
questions on text are not literal but inferential. 
6.11.2 Recreational needs 
Recreational reading is an important part of adolescents' recreational needs. 
Recreational reading is an important way in which the respondents develop their 
academic, social and imaginative skills. Even though the majority of respondents used 
the library mainly for curricular purposes, when they borrowed books, they chose 
books to read for enjoyment, rather than for school purposes. A large number of 
respondents (44,3%) stated that they most often borrowed books that they enjoyed 











































































7.1 Adolescent public library usage 
The research revealed a very high level of public library usage among the adolescents 
investigated, to the extent that overcrowding occurred during peak periods. The 
adolescents used the public library for a variety of reasons, with curricular 
requirements in the form of projects, as the dominant reason. More in-house usage 
than borrowing took place among this age group. They were largely satisfied by the 
service offered by the library, but some felt that the public library did not adequately 
cater for all their curricular information requirements and audio-visual interests. 
Gender played a very important role in adolescent library usage, reading habits, needs 
and interests. Traditional "male/female roles" appeared to be very much the norm. 
Females were more likely to visit the library and spent more time in the library, were 
more likely to be members of the public library and were more likely to borrow books 
than males. A higher percentage of males than females were working on their career 
plans while at the library. The females borrowed more books, records, CDs and tapes 
than the males, while the males borrowed more magazines and videos than the 
females. Males enjoyed "masculine" genres, e.g. Westerns, thrillers and horror, while 
females enjoyed both "masculine" and "feminine" genres, e.g. teenage love stories . 
The males were more likely than the females to ask for computers in the library. The 
differences are largely due to the prevalent different socialisation of the genders. 
Different approaches are thus necessary in order to provide an effective library service 











Due to their heavy reliance on the public library for curricular requirements, a danger 
exists that many adolescent library users associated the public library with school. A 
large number of adolescents also indicated that they did not use the public library 
during the school holidays. The reality exists that these adolescents might abandon the 
public library when they leave school, which would be detrimental to their post-school 
learning experiences. 
There were many heavy readers among the adolescents. Reading among the avid 
readers, who were mostly female, was largely social. While the majority of females 
indicated that they mainly borrowed books that they enjoyed reading, they also 
indicated that they read mainly for educational value and self-improvement, or they 
qualified their enjoyment by pointing out the educational value of reading. On the 
other hand, while the majority of males indicated that they mostly borrowed books 
needed for school purposes, the majority indicated that they read mainly for 
enjoyment. 
The single category of items most frequently borrowed from the public library by the 
adolescents, was books . Non-book materials, especially audio-visuals, were less often 
borrowed, mainly because they were perceived as out-dated and not according to the 
adolescents' taste. More females than males wanted more books, videos, CDs, 
photocopiers, music in the library, cassettes/tapes and information in the library. More 
males than females wanted computers, movies, more Afrikaans books and more toilets 
in the library. 
7.2 The use of the school library. 
The school library was generally under-utilised. In contrast to the public library, the 











mainly due to a lack of relevant curricular related materials and the inaccessibility of 
the school library. The school library was marginalised and not seen as important to 
the functioning of the school. The teacher-librarian had subject teaching 
responsibilities and used the library as a classroom. Information skills is an optional 
subject, largely neglected. 
The poorly resourced and under-utilised school library is a cause for concern. Studies 
have shown that well equipped and utilised libraries have a positive impact on 
academic achievement. Curriculum 2005 is based on the principle that learners would 
have access to a wide range of information. Instead of relying solely on their 
textbooks and teachers, learners would access information by using various resources 
and by this process gain knowledge. Teachers would largely guide this process. The 
successful implementation of Curriculum 2005 at the school could be compromised by 
the poor state of the school library and due to the fact that the teaching of information 
skills is neglected. This reality is acknowledged by the African National Congress in 
its statement that "without libraries and information services, student-centred and 
resource-based learning, which liberate students and teachers from authority-centred 
and textbook-based rote learning, are doomed to failure" (Radebe, 1997:210). 
7.3 Meeting the needs of adolescents 
Meeting curricular requirements, especially pertaining to projects, is a very important 
aspect of public library usage among the adolescents. A far higher number of 
respondents (77,4%) were in the library to work on projects, than to borrow books 
(48,7%). Some of the learners experienced difficulties and frustration in finding and 
using curricular information and needed intensive assistance. The provision of 
curricular information to learners was mainly hampered by a high demand for 
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The current situation as it adolescents in South Africa much to 
South has a considerable as as skills 
are concerned. In 1994, were approximately 7,5 million people aged 15 and 
older who were illiterate or undereducated (SAIRR, 1998:118). 
reading 
those of their 
of South pupils are significantly lower 
internationally (Perold et al., 1 Inadequate and/or 
of public and school library facilities and resources on 
development adolescents this country. Adolescents from poor socio-economic 
areas and schools are disadvantaged. the majority of 
adolescents come from homes parents might be poorly educated, where very 
little takes place, and where there are no books culture, 
have an essential role to play. Concerted short term and long term should 
adopted to improve library situation in South Africa. The following parties all 
have a role to the Education local 
government, the public library sector and also individuals school 
teachers and 
S.2 The role of the government 
The government an important role in creating an which the 
__ ~.A""" and habit can in South Africa. the current poor 











important starting point. "Nothing is as important for the economic and social future 
of a country than the education of its youth!! (Antunes, 1996:65). 
A budget must be allocated to Department Education to enable it to 
provide quality of education available access to an excellent school library 
for all Well equipped and well utilised are a means 
which the quality education could be improved and the current high rates 
could reduced. .:,. .... u ..... " have shown 
/ 
a relationship npr\AIP"" well 
eQIllPI)ed school libraries and academic An .... LU" ..... V..... is the 1988-89 
conducted by LU1.' .......... , Welborn and 221 Colorado schools. 
They found evidence of a positive impact media centres on academic achievement 
(Olen 1995:1 also found that when more is spent on 
media f'P.,tl'f>(! academic achievement will be higher. Money on school libraries 
the potential to save country millions of rands in run. 
Many advantages derived from a 
population and taken towards promoting 
must support the establishment of well-stocked, accessible and adequately staffed 
public throughout the country, espeCHUl in areas. National 
book !JU1'''''','' and other measures to promote books, reading and libraries should be 
developed, for example those adopted in Bangladesh, India, Pakistan, Sri Lanka and 
Malaysia (Perold, et aI., 1997:5-7). 
Other recommendations are mostly measures that have successfully implemented 
by countries, most important are books must be exempted from 
customs duties and low ",,,,c'''..,,,,.o rates· must for books, 
newspapers and periodicals, to make them more affordable. According to the 
International Publishers' Association, out of countries listed, South Africa and 











tax. According to this information, South Africa is out of with international 
(Perold et al., 1997:l36-7). 
Media which are largely supported public funds, should playa greater role in the 
promotion books and reading, as the BBC is doing in the Lower 
rates would to the poor. More 
computer and Internet facilities must be """'.· .. UJ, .. w,"" .... in public Intlernlet access 
in public must be subsidised. 
8.3 The role of the Education Department 
The Department Education a responsibility to consult with the public library 
sector are which have impact on public 
libraries, the introduction of Curriculum 2005 has direct implications public 
Consultation would enable the library sector, in co-operation with the 
education sector, to plan strategically, instead of merely responding reactively and by 
default. 
to the lack of or inadequate school rely heavily on public 
to meet 
all the curricular 
t'\r<'01r,p" cannot alone meet public 
um~me:ms of learners, school libraries will to play a greater 
role in this regard. The Education Department has a responsibility to some of 




Department needs to be aware the provision wen-equipped school libraries 












policy and minimum JL<4JlLUUCLUJ for school 
school libraries and formulate effective 
for all scnool.s. 
The to a at'I'·~t,,·t' part of resources school 
so that learners are able to meet more oftheir curricular requirements at their 
school libraries. current Western Cape Education Department policy providing 
a budget learning resource is not as schools appeared to 
use the funds for library resources. schools spend most of their 
budget on textbooks and stationery instead. 
Full-time teacher-librarians must be employed at each schooL Teacher-librarians add 
value to resources by making them more to users. Without 
professional even the best media and not same 
It has found that learners' study and use 
of are significantly at schools with school library personnel, as 
compared to schools without (Didier, cited in Olen, 1997: 19). The tasks of the 
teacher-librarian should be of information skills, providing reader 
guidance, managing and school library, in al..<\,I..<'::''::'UJ.);!, 
information with teachers, public community 
members. 
information resources in 
teaching. use library resources and their integration into the classroom, must be 
an integral part of teacher and should on-
going of and school librarians to for 











information skills, which is currently optional most 
UU'vUL"', should be made compulsory so that all can learn to use 
and varIOUS information sources with a greater independence and 
competence, subject should be exciting and relevant to of and 
incorporated into The to become information 
literate as they master the skills of information interpretation, retrieval, selection, 
reduction, application and would to access 
information independently (Mniki, 1995: 1 0). School library initiated and library-
based motivational which incorporate 
be more rather than the teaching traditional library 
Bowie, cited Olen, 1997:22). 
,pn<lrtl"1"\p,'"!T must officially rec:o~Jm the 
were found to 
(Loertscher, 
that public 
libraries currently play with regard to both formal and informal education. Their role 
must supported in to public 
Subsidies should be granted to libraries which are active in the provision of study 
.l"' ... ,u .. , .... " and other to students. are 
contribution to national education and more funds, this 
even greater 1986:202). In public libraries 




appoint teacher-librarians at public libraries who could public librarians 
dealing with the number of learners. Learners need intensive guidance and 
teacher-librarians present at public libraries could teach learners information skills 
help them to access mr~Drnlat10n. 
It is important that a policy of 
Departmental level to ensure 
promulgated and promoted at 
public libraries that 
co-operation not simply occur on an ad hoc Such a measure would enable 











for schools and public to more effectively serve adolescent users. It 
would facilitate the optimal use limited a factor that is important in 
the current economic There are various in which public libraries and 
schools can to together and on the level and nature 
"''''<UH,V!'"' is the liaison that was the council of 
Kempton Park and local schools (Fourie, 1996:209). national guidelines for co-
operation between school and community libraries which is currently 
formulated, is a positive (UNESCO, 26/1111999). 
with the public 
sector, should implement combined public and school libraries in areas 
which lack both, In areas. of combined 
already exist, especially in countries like Australia. In South Africa, one 
is the Botriver library, where Biblionef, a children's book providing a 
joint community-school library at a school in the small rural town of Botriver 
(Williams, personal communication). 
Several possible partnership between schools public 
libraries published the Queensland Department of Education 
in 1996. should be an awareness the possible and disadvantages 
of joint drawn by the Queensland Department of Education 
(1996:7 -8). It is essential that feasibility studies be conducted beforehand that 
clear guidelines for responsibility are drawn up and agreed and adhered to by all the 
parties involved. 
is a need for study support centres for the youth. Especially disadvantaged 
youth often need where they can do homework, study, work on their 
projects get support after Public like 











to nrl1,"'1l ",,","'U""'''l,,", support and enough study space for all learners. The 
leads to dissatisfaction and complaints about "",.3,.,...,./,,,,"r1, noise, lack seating and 
of assistance. 
It is necessary that the Education Department, schools, community organisations, local 
authorities and public co-operate in providing study facilities in areas 
these are facilities should provide study with ample 
""''''UU~ accommodation, long open hours to enable students to work during 
and weekends and a basic stock of works. They should be located 
in geographically convenient areas and preferably staffed by trained to 
maximum assistance to users (Brooke-Norris, 1986:202). the UK, 
Prince Trust, set up thirty centres in areas in partnership with 
local (Greenhalgh Worpole, 1995: 109). 
8.4 School or media """ .. ,h·,~" 
especially to ""'U''-''!'','" their attitude towards school libraries 
recogmse equipped and well UUJ"., ... ' .... school could 
enhance the quality of education offered by schools. correlation between 
the active support by the school principal of individualised and the successful 
the school library. In South 
",",HVVI libraries and do not support establishment (Radebe, 1 
to see libraries as important to functioning the school 
to it. should by 
allocating part funds raised to equipping their school libraries as it is a resource 











In order to use of school library they to 
designed and equipped, e.g. there should 1"":''I''n""r<:1 to 
work on assignments in small groups, interior should rules should 
be kept to the minimum. Learners should be to use their 
their school libraries, e.g. at High 
School, in Claremont, are library assistants, are of. 
School should have open in order to allow learners greater 
access to these facilities. allowed to use before school, 
during after and normal school hours. School 
should not be used as classrooms, rooms, locked storerooms books, meeting 
rooms or for related 
balanced school library collection, consisting of books and audio-visual material, 
which with qualitative quantitative IS 
essential for school library collection should provide for 
all curricular of 
between subject teachers and teacher-librarians should promoted so that 
collection building school libraries to curricular requirements and the 
collection can be ,.",I",,<,>,n1" to collection 
regularly and UP1Jlelmente:a to ensure IS relevant to 
curriculum and the needs of the learners (Overduin and Wit, 1986:813-814.) 
Library materials should be well organised, so that can find the items that they 
require. are currently school should 
supplement their collections with pamphlet and newspaper clipping files of current 
information. would access to up-to-date information. 
Collection be school with 
collections and public libraries with the more 











8.5 The role of teachers 
Subject teachers play a significant with to the use of scnOOl 
Teachers' use of resources and the school library are directly related to teachers' 
attitude toward and information sources. should 
become aware of the information sources available to them and encourage their use by 
"'''l'''''''',rC' through the inclusion media in the classroom situation and in assignments. 
must be seen to be users school library and collection (Didier, cited 
Olen, 1997:19). American educational research shows that the use of the school 
needs to an part of the curriculum to a on the 
quality learning. Resource-based is thus important (National Education 
Policy Investigation (NEPI), 1994: 59-60). 
Teachers to provide learners with structured guidance on how to do their 
Without value doing is doubtful, as learners to 
complete projects by copying information from one or two sources and gain very little 
reason some learners in the 
for students who could not 
such children. 
who have with more 
wanted 
doing project work. For 
public library to provide classes 
with certain subjects. Teachers have a reSnOlrlSllDl 
Teachers, accompanied by their "'U"""". should the public library and 
to a library orientation any projects are set. Regular class 
visits to the public library and school library should take place subject 












Before topic, must sure 
library andlor the public library have the relevant materials, at level and in the 
language required. Topics should be chosen, keeping the materials 
and the skills of the In to 
inform both the teacher-librarian and public library timeously 
prevent concentrated demand on limited resources, the same 
all topics set. 
should not set to 
more than one class should be allowed flexibility in .",",uvu of 
see and assignments as the of continuous assessment 
and as the only sources information, and this is passed on to 
9/2/99, communication). and should be 
encouraged to more and and experiment with exciting and 
ways of discovering, learning and should 
also be encouraged to consult sources other than libraries where possible and 
For example, they should to use media, newspapers 
maga:;~In(;:s to a degree than is currently case. 
8.6 The role of the public library 
J-\CloH;:SCeH1[S must be as an important of public library users as 
library experience at of can influence their library for the 
rest their lives. It is important that each library experience is a happy one, in order 
to create a nation life-long readers and 
Public librarians to recognise that the needs and interests of adolescents are not 












Adolesce:nts have mte:res1:s, which public to 
ignore because they are overwhelmed by curricular It is important that 
all the and of adolescents are adequately catered 
The recreational adolescents should also be adequately catered for. 
Kecre:atIonlli "' ........ U1"" is important to as many of them grow up in deprived 
and is an way which they can 
develop learn. Children can only learn a limited amount through 
further development is on media of which books an important 
potential (Russell, 1979:4). Many adolescent readers m survey wanted more 
.""ua.l" __ novels and audio-visual collections more to their taste. 
who find that their non-curricular are catered for by the public library, 
are likely to abandon the library once their formal IS 
are many programmes that are of interest to adolescents. Librarians should 
conduct their own to the most in their 
communities. Librarians do not proposed programmes as 
are organisations and NICRO and various 
workers, who are willing and qualified to present these programmes. Librarians 
only to act as on people, providing a venue and 
the Where exist the 
community, it would 
might not always know about the '-'hJ.',."",J.'-''-' 
........ ,Ju-.' ... " •• them. The "' ..... ,-"".,,, 
ogr'arrJlmc:s and it is +h"" .. a+rvl"a 
necessary for the library to publicise these prc>gr;amme:s. Public can also 
for these various displays or 
talks guest ,:>,-,\,,'''''',",' 
Local authorities to so 











libraries children's and librarians, due to staffing are 
seldom any sole responsibility is to adolescents. a 
result adolescent services are neglected. Such members should also 
with .,"lJ'vv.'''' to ensure that co-operation between 
maintained. 
and is 
order to users to a gre'lter t1PO'1"PP of independent public 
libraries must have 
must make sure that 
locational signs. 
orientation sessions all groups. Public libraries 
have unambiguous 
The survey showed IS a correlation between gender and public 
usage, which public library might not many aa(He~;cellt 
It is thus important that take to attract more male 
by being more to as as 
development library programmes are concerned. The public needs to 
address Image. 
Appropriate magazines, and computers can all utilised to draw 
are frequently aa()le~)cents and the 
because 
with 
cover topical 1':>':>''''''':>, they can be read quickly, they cover social aspects 
and it is also for adolescents to 
Even reluctant r",,,,nplr,,, are drawn to with attractive {,In,,p .. ,, 
relatively simple vocabulary, 
current and readable information for 
(Jones, 1992:56-7). 
articles. Furthermore, the most 
is often available 
It is not enough that be user-friendly, they should adolescent -friendl y. 











adolescents' use of the library at some libraries teenagers are not 
to borrow videos. It 
adolescents. An adolescent-friendly 
visit and revisit. 
friendly staff to assist 
a pleasure for adolescents to 
It is important that public libraries 
Internet. The Internet's interactive 
among competitive """"JU.':>, 
users with access to computers and 
multimedia approach is becoming the norm 
be able to access electronic information 
participate in electronic which will enhance learning and 
(Karlsson et aI., 1 19) competitive worid, it is 
Internet becomes a ... "'"" ...... '" especially in 
people have no access to ""' ... v .... ". Lack of access will mean 
adolescents will be 
Enough facilities, 
supplied to meet the 
Library has shown that it is 
facilities. 
machines, toilets, tables and 
users, although the experience 
difficult to keep up with the ..... "' ....... "'~ 
It must be public libraries currently play a very 
library users, The public 
potential to on the lives of adolescent library users, 
staff, the books, audio-visual 
programmes to the world, and 
With adequate role players, e.g. the 
authorities, and the community at 
further public libraries. The 
















8.6.1 Improving Grassy Public Library's service to adolescents 
In addition to the recommendations mentioned there are 
1-1>""" .. ", ... in order to staff of Library could 
CPT"tl1C'P to 'V"'U"':F.V~ 
some the felt the 
respondents that library establish a forum 
and As a result, intends 
teenagers to express their and could 






a formal line 
some of 
the misconceptions some of the aU()le:scenlS have the library and vice versa. 
forum for new audio-visual 
Library could approached about fund-raising 
for of 11"1"1'r\rf"\'U11"1 the CD 
forum will also holiday prolgralI11Ines and 1"Irl"'l,Or~1"I"I1"I"p on issues 
adolescents are interested in. start a newsletter which 
at local schools where adolescents cOllgregllte. 





they might to the library. involvement the library 
would adolescents aware the is not only interested in needs 
V'''L'''''''' and adults, but that the and of adolescents are also 
important would catered for. 
to the surveyed aa<)le:sce:nts for on 











UIU'UH.l'" workshops on topic. Help with 1"'lrn,lPf'tc homework will be 
provided where 
volunteer services 
"''''''HI-'<''!",H to encourage retired and librarians to 
be implemented. The aim is to provide with as 
much ~Ul.U""J'1\ ... '" as possible, without actually and homework 
(1992:79) nrc"."" some principles to apply providing 
services to adolescent learners: 
• find the information they 
• friendly both verbally nonverbally; 
• Help them increase their "information independence"; 
• Follow up; 
• Try to reduce ,,1",.<,1".,.," when nelces:sal:V 
The public library to develop a quality working relationship with 
in order to provide a better to Currently only a 
few teachers respond to requests to inform the library timeously projects. Very few 
library and some teachers have been 
learners unchanged reading for It is the public library 
staff becomes more proactive, set up formal channels communication, 
and build a relationships the 
formal communication about forthcoming """'::"51.ll"""""" should be 
to facilitate the following : 134-6): 
schools 
In 
• public library locate relevant sources required for projects; 
• relevant materials could be held on reserve for potential users; 
• a study collection suitable material could be built up; 
• advance preparation would relieve on at peak times. 
Computers and ~u."'u.'''' 
become computer 
...... ""'.,1",,,. of 
access should be provided, as it is important learners to 
as very of are exposed to I'r\lY1n·I11""" ... " and are in 











with Metropolitan Council and the sector, are 
establishing small comers in various public libraries the Metropolitan 
area. Each small business comer has Internet, printing and faxing facilities available 
for public use (Mawela, 1 14). Grassy is one of the public libraries 
which will a small comer. In this way it is hoped that 
demand for access to computers and the Internet can met. could the 
adolescents' of as being "out-of-touch with the modem 
world". 
Harmon and Bradburn (1988:24-25), libraries 
to young people to their needs. 
much 
who serve the youth, 
have a responsibility to be advocates for all their patrons' needs. One must believe in 
the of adolescents to arm themselves with information will enhance 
their growth. 
measures would go a long way to make Grassy Park Public Library a teenager-
friendly library, where adolescents will welcome. In meeting a wide 
adolescent and requirements, the public library ;will no longer only 
with curricular the adolescents will be exposed to the 
U."~J'-''''L'' of public library as welL It is hoped that measures would attract 
adolescent non-users to the public library and the current users to ,",VJ.UHUJ", 
using it long after adolescence and formal schooling. For the of our 
country, it is important to create a nation of information literate people, who are 
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QUESTIONNAIRE 1 (To be conducted at the high school) 
of the following questionnaire is to use of information resources. results will 
"""'v." Grassy Park Library to provide a better service to you. You will remain anonymous, so please fell 
to OpIniOn. 
place a tick (J) the appropriate 
1. are: Girl Boy 
2. 
3. Standard: ......... . 
4. projects/themes do you to do for school this 
One per month D 
(specifY) .......................................................................................... . 
5. Where do you find most of the information that you need school projects/themes? 
5.1. At your school library 
5 At 
At the public library 
5.4. Other (specifY) .......................... .' .............................................................. .. 




7. Does your school library have the information that you require your oroqectsttnernes 
7.1. of the that I 
7.2. Most of the information I need D 
Only some of the needed information 
o 
:. If you use library, satisaction with your school ability to meet 
'our information requirements: 
8.1. satisfied 
Satisfied 
8.3. Neither nor 
Dissatisfied 
8.5. Very dissatisfied D 










you a member 
10.1. D 
11. Do you use 
ILL Yes 
a public library? 
No 
your projects/themes? 
11.3. No 0 
Does the public library have the that require your projects/themes? 
13. 
12.1. All of the information 
1 Most of the information 0 
12.3. Only some of the needed information 





with the public to meet 
15. Do use the public library for any other reasons besides finding information for projects/themes? 
No 
If please specifY: .................................................................................................................... . 
16. Did use public library during school holidays: 
16.1. No 
1 Yes 
what purpose ............................................................................................................................. . 
13. the and/or people, than public you used this year 











QUESTIONNAIRE 2 (To be conducted at Grassy Park Library) 
The following questionnaire is to d.et,emlme whether Library meet your needs. 
enable us to provide a better You will anonymous, so please to 
",v,,,,,,,,,,~,, your opinion: 
Please place a ( J ) in the appropriate box: 
L You are: Girl Boy 
3. Are you: 







5. What is the reason you came to 
6. 
5. L To borrow to 
find information for my school 
. To socialise 
5.4 To find mII::>rITlatH)fl 
5.5 To 
5.6 
"cu •. " ... ",,,",u,-, .. with the 
Library) 
13.3. Neither satisfied nor dissatisfied 0 
1 Dissatisfied 
1 V ery dls~;atH;tl 
7. explain your answer: 
8. should the library do to meet the of the people 
are you? ............. . 
to meet your 
age group: 
any following or at the 
at your group (tick off any number): 
9.1. How to use various resources to find information on projects/themes 
9.2. Birth safe sex relationships. 











904. Career information/guidance 
9.5. How start your own business 0 
9.6. 0 
I 9.7. Human rights, consumer affairs and legal matters 
9.8. How to personal peer 0 
9.9. Drugs and alcoholism 
9.10. violence and crime 0 
9.11. Other (SpecifY) ........................................................................................ . I 
10. What items do you mostly borrow this library: 
10.1. Books 
10.2. 0 
10.3. Records, cassette andlor C.D.s 
IDA. 
Ill. What would you like to see more of in library? 
I .......................................................................................................................................................................... . I· .... ········ .. · .. ···· ........ ···· .. ···· .. · .. ·· ........ · .......... ··· ....................................................................................... . 
What books you borrow most this library: 
1. Books that you enjoy 
u",,,,'u,,,u for school purposes 
I 
I 
Books relating to work interests. D 
Books relating to hobbies sport. 
12.5. Books that help you deal with personal problems. 
1 




On average, how books do you 
14.1. than one book week 
14.2. One book per D 
14.3. One book month 
1404. than one book per month D 
None 
14.6. Other. .................................................................................................... . 
I 
do you readl or do not read? Complete the answer which applies to you: 
because ........................................................................................................................................... . 
ot not because ........................................................................................................................... . 
further ,,",V.AU",,",,"'.'" .... I"'''''''uv ..... on the of this Thank you for your participation. 
• , 
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